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Definition of Terms

Qualification is defined as follows:
formal certification, issued by a relevant approved body, in recognition
that a person has achieved learning outcomes or competencies relevant
to identified individual, professional, industry or community needs.
In the schooling sector these learning outcomes normally relate to general education,
and mark the completion of secondary schooling. They prepare students for initial entry
into the workforce, for vocational education, and training and higher education studies.
In the vocational education and training sector qualifications are awarded for the
achievement of competencies.
For the purposes of qualifications, the vocational education and training sector defines
‘competency’ as the possession and application of both knowledge and skills to defined
standards, expressed as outcomes, that correspond to relevant workplace requirements
and other vocational needs.
It focuses on what is expected of the person in applying what they have learned and
embodies the ability to transfer and apply skills and knowledge to new situations and
environments.
Australian higher education institutions, wherever their location and whatever their
selected profile, must enable their graduates to operate anywhere, and in any sphere, at
a level of ‘professionalism’ consistent with best international practice, and in ways that
embody the highest ethical standards.
A Statement of Attainment may be issued in the vocational education and
training sector and is defined by the National Quality Council as follows:
A Statement of Attainment is issued by a Registered Training Organisation
when an individual has completed one or more units of competency from
nationally recognised qualification(s)/course(s). (Revised 2007)
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ACACA

Australasian Curriculum, Assessment and Certification Authorities

AQF

Australian Qualifications Framework

AQFAB

Australian Qualifications Framework Advisory Board

AQTF

Australian Quality Training Framework
formerly Australian Recognition Framework (ARF)
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Vocational Education and Training
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Introduction

This fourth edition of the AQF Implementation Handbook (2007) incorporates:

•
•
•
•
•
•
•

revised AQF guidelines for the Senior Secondary Certificate of Education (2004);
revised AQF guidelines for the Graduate Certificate and the Graduate Diploma (2005);
AQF guidelines for three new qualifications: the Associate Degree (2004), the Vocational
Graduate Certificate and the Vocational Graduate Diploma (2005);
expanded national guidelines on cross-sector linkages to include the schools
sector (2004);
national principles and operational guidelines for recognition of prior
learning (RPL) (2004);
a new definition of a Statement of Attainment and protocols for certification (2007); and
updated references to the AQTF 2007.

This Handbook provides a detailed guide for the implementation of the Australian
Qualifications Framework. It should be read in conjunction with documents issued by
accrediting bodies.
The Handbook consists of six sections:

•

An Overview of the Australian Qualifications Framework
A brief introduction to the Australian Qualifications Framework
with a description of its key features.

•

Guidelines
Information required to determine the level of a qualification.

•

Issuing a Qualification
Advice regarding who issues a qualification, how and when.

•

Monitoring the Framework
Details regarding the Australian Qualifications Framework Advisory Board which
has been established to monitor implementation of the Framework.

•

National Guidelines on Cross-Sector Qualification Linkages

•

National Principles and Operational Guidelines
for Recognition of Prior Learning (RPL)
This text is also available for viewing and printout from the Australian Qualifications
Framework Advisory Board website at http://www.aqf.edu.au.

VII

An Overview of the Australian
Qualifications Framework

The Australian Qualifications Framework (AQF) provides a comprehensive, nationally
consistent yet flexible framework for all qualifications in post-compulsory education and
training. The Framework was introduced Australia-wide on 1 January 1995.
The AQF recognises that the schools sector, vocational education and training sector and
higher education sector each have different industry and institutional linkages. It connects
these in a coherent single Framework incorporating qualification titles and guidelines.
The AQF now comprises fifteen qualifications. These fifteen qualifications are shown
below, grouped according to the sector with authority for setting the standards of each
qualification. It should be noted that:

•
•
•

there is rapidly increasing provision of vocational education and training in the
schools sector, which may be recognised at the appropriate Certificate I–IV level
and contribute towards a Senior Secondary Certificate of Education;
some Certificate I–IV qualifications are issued by the higher education institutions
approved as Registered Training Organisations (RTOs); and
some higher education qualifications, such as Associate Degrees and Bachelor
Degrees, are issued by vocational education and training institutions approved
to provide higher education qualifications.

Table 1: Qualifications According to Sector
AQF Qualification by Sector of Accreditation
Schools Sector
Accreditation

Vocational Education and
Training Sector Accreditation

Higher Education Sector
Accreditation
Doctoral Degree
Masters Degree

Vocational Graduate Diploma

Graduate Diploma

Vocational Graduate Certificate

Graduate Certificate
Bachelor Degree

Senior Secondary
Certificate of Education

Advanced Diploma

Associate Degree, Advanced Diploma

Diploma

Diploma

Certificate IV
Certificate III
Certificate II
Certificate I



It should be also noted that there are no standardised rankings or equivalences between
different qualifications issued in different sectors, as these qualifications recognise
different types of learning reflecting the distinctive educational responsibilities of
each sector. Where the same qualifications are issued in more than one sector but
authorised differently by each sector (ie Diploma, Advanced Diploma) they are equivalent
qualifications, although sector-differentiated.
The Guidelines contain the main criteria for defining qualifications based on the general
characteristics of education and training at each qualification level. These characteristics
are expressed principally as learning outcomes. The Guidelines provide common ground
for qualifications across the sectors. Differences in approach between the sectors are, in
the main, related to the area of authority for learning outcomes, and these are reflected in
the Guidelines.
To enable effective implementation, the Framework is supported by:

•
•
•

Guidelines for Cross-Sector Qualification Linkages and Recognition of Prior Learning
(RPL);
Principles for the issuance of qualifications and protection of titles, which include
provision for the issuance of a Statement of Attainment which is issued by a
Registered Training Organisation when an individual has completed one or more
units of competency from nationally recognised qualification(s)/course(s); and
Arrangements for monitoring the implementation of the Framework, through the
Australian Qualifications Framework Advisory Board.

The AQF:

•
•
•
•
•
•
•



provides nationally consistent recognition of outcomes achieved in post-compulsory
education;
helps with developing flexible pathways which assist people to move more easily
between the education and training sectors and between those sectors and the
labour market by providing the basis for recognition of prior learning, including
credit transfer and experience;
integrates and streamlines the requirements of participating providers, employers
and employees, individuals and interested organisations;
offers flexibility to suit the diversity of purposes of education and training;
encourages individuals to progress through education and training by improving
access to qualifications, clearly defining avenues for achievement, and generally
contributing to lifelong learning;
encourages the provision of more and higher quality vocational education and
training through qualifications that meet individual, workplace and vocational needs,
thus contributing to national economic performance; and
promotes national and international recognition of qualifications offered in Australia.
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Guidelines

The Guidelines have been developed to assist employers; employees; professional
associations; unions; Training Package, course and curriculum developers;
accrediting bodies; and the wider public, including students, parents, and
education and training bodies, to understand factors defining a qualification
available under the Australian Qualifications Framework (AQF).
The introduction of the National Skills Framework represented a landmark
decision by the Australian, State and Territory governments to simplify
the vocational education and training system and to reduce the points of
regulation. This decision has a number of implications for the AQF.
The National Skills Framework is made up of two elements: the
Australian Quality Training Framework and Training Packages.
The Australian Quality Training Framework 2007 (AQTF 2007) is a set of nationally
agreed standards to ensure the quality of vocational education and training services
throughout Australia. States and Territories apply the AQTF 2007 when:

•
•
•
•

registering organisations to deliver training, assess
competency and issue AQF qualifications;
auditing Registered Training Organisations (RTOs) to ensure they
meet (and continue to meet) the requirements of the AQTF;
applying mutual recognition of qualifications and Statements of Attainment; and
accrediting courses.

The AQTF ensures that all RTOs and the qualifications they issue are recognised
throughout Australia. The AQTF 2007 includes two sets of standards:

•
•

Essential Standards for Registration; and
Standards for State and Territory Registering Bodies.

Training Packages are sets of nationally endorsed standards and
qualifications for recognising and assessing people’s skills.
A Training Package describes the skills and knowledge needed to perform
effectively in the workplace. They do not prescribe how an individual
should be trained. Teachers and trainers develop learning strategies
depending on learners’ needs, abilities and circumstances.
Training Packages are developed by industry through national Industry Skills
Councils (ISCs) and other recognised bodies including relevant enterprises to



meet the identified training needs of specific industries or industry sectors.
To gain national endorsement, developers must provide evidence of extensive
consultation and support within the industry area or enterprise.
Training Packages complete a quality assurance process and are then endorsed by the
National Quality Council (NQC). The responsible Ministers then agree to place the Training
Package on the National Training Information Service (NTIS). Endorsed Training Packages
are subject to periodic review.
The Guidelines specify the characteristics of learning outcomes as well as explaining the
responsibilities for assessment, issuance and certification. They are set out in a common
format to enable comparisons and assist in distinguishing between qualifications. This
common format covers the following areas:

Purpose
The aim of the Guideline.

Context
Why the Guideline is necessary.

Learning Outcomes
Authority
The ultimate determinants of the qualification.
Characteristics
A descriptor of learning outcomes or competencies to be achieved for this particular
qualification.
Distinguishing Features
The features that distinguish adjacent qualifications.

Responsibility for Assessment
Who is ultimately responsible for assessment.

Pathways to the Qualification
How the qualification can be achieved.

Authority to Issue the Qualification
Who issues the qualification.

Certification Issued
When the qualification is issued and what is issued.
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Summary Tables of Qualifications:
Key Features of Each Qualification



Table 2: Authority for Learning Outcomes
Senior Secondary
Certificate of
Education

At a State/Territory level, requirements for Senior Secondary Certificates
of Education are set by Statutory Boards which are responsible for the
development and accreditation of courses of study, assessment, issuance of
the qualification and associated quality assurance and consultative processes.

Certificate I

In the vocational education and training sector, qualifications are
based on nationally endorsed competency standards where they exist or on
competency standards developed by relevant industry, enterprise, community
or professional groups. The qualifications certify achievement of learning
outcomes generally identified as sets of competencies for levels of workplace
performance reflected in the characteristics and distinguishing features
of each qualification. The focus in the vocational education and training
sector is on the capacity to directly assess the performance criteria in the
competencies specified within the Training Package or accredited course.

Certificate II
Certificate III
Certificate IV

Authorisation of alignment of competency standards
to AQF qualifications occurs as follows:
• National Industry Skills Councils and other recognised bodies including
relevant enterprises, through the process of developing Training
Packages, determine the relevant qualification for each set of national
competency standards in their respective Training Packages. This
determination is subject to endorsement by the National Quality Council.
• State/Territory Course Accrediting Bodies, or Registered Training
Organisations with delegated authority to self-manage accreditation,
through the course accreditation process determine the relevant
qualifications for any combined sets of national competency
standards for which there is a training need, derived either from
more than one Training Package and/or other endorsed sets of
competency standards. The title of the new qualification must be
clearly distinct from those in the related Training Packages.
• Where there is no relevant Training Package, State/Territory Course
Accrediting Bodies, through the course accreditation process,
determine the relevant qualification for other sets of competency
standards developed by relevant industry, enterprise, community
or professional bodies to meet an identified training need.
Diploma
Advanced Diploma
Vocational Graduate
Certificate
Vocational Graduate
Diploma



In the vocational education and training sector, qualifications are
based on nationally endorsed competency standards where they exist or on
competency standards developed by relevant industry, enterprise, community
or professional groups. The qualifications certify achievement of learning
outcomes generally identified as sets of competencies for levels of workplace
performance reflected in the characteristics and distinguishing features
of each qualification. The focus in the vocational education and training
sector is on the capacity to directly assess the performance criteria in the
competencies specified within the Training Package or accredited course.
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Authorisation of alignment of competency standards
to AQF qualifications occurs as follows:
• National Industry Skills Councils and other recognised bodies including
relevant enterprises, through the process of developing Training
Packages, determine the relevant qualifications for each set of national
competency standards in their respective Training Packages. This
determination is subject to endorsement by the National Quality Council.
• State/Territory Course Accrediting Bodies, or Registered Training
Organisations with delegated authority to self-manage accreditation, through
the course accreditation process determine the relevant qualifications for any
combined sets of national competency standards for which there is a training
need, derived either from more than one Training Package and/or other
endorsed sets of competency standards. The title of the new qualification
must be clearly distinct from those in the related Training Packages.
• Where there is no relevant Training Package, State/Territory Course
Accrediting Bodies, through the course accreditation process,
determine the relevant qualifications for other sets of competency
standards developed by relevant industry, enterprise, community
or professional bodies to meet an identified training need.
For Diploma and Advanced Diploma qualifications issued in the higher
education sector, objectives and academic requirements of courses
are set by higher education institutions having regard for requirements
set by peer review and the requirements of relevant professional bodies
and employer groups. They may establish course advisory committees
comprising a range of interested parties including practitioners, employers,
community representatives and academic staff from other institutions to
facilitate ongoing review of content and relevance. Universities and other
self-accrediting institutions are authorised to accredit their own courses.
Non self-accrediting institutions must have their courses approved by
government accreditation authorities through processes which ensure that
the courses are comparable in requirements and learning outcomes to a
course at the same level in a similar field at an Australian university.
Associate Degree
Bachelor Degree
Graduate Certificate
Graduate Diploma
Masters Degree
Doctoral Degree

In the higher education sector, objectives and academic requirements of
courses are set by higher education institutions having regard for requirements
set by peer review and the requirements of relevant professional bodies and
employer groups. They may establish course advisory committees comprising
a range of interested parties including practitioners, employers, community
representatives and academic staff from other institutions to facilitate ongoing
review of content and relevance. Universities and other self-accrediting
institutions are authorised to accredit their own courses. Non self-accrediting
institutions must have their courses approved by government accreditation
authorities through processes which ensure that the courses are comparable in
requirements and learning outcomes to a course at the same level in a similar
field at an Australian university.

Guidelines



Table 3: Characteristics of Learning Outcomes
Senior Secondary
Certificate of
Education

Certificate I

Certificate II

Certificate III

Certificate IV

The characteristics of
learning outcomes at
this level include the
knowledge, skills and
understandings, both
generic and subjectspecific, required as
a basic preparation
for civic life, work
and lifelong learning.
These are developed
through studies
that may include
academic disciplines,
vocational education
and training,
and communitybased learning.

Breadth, depth
and complexity of
knowledge and skills
would prepare a
person to perform
a defined range of
activities most of
which may be routine
and predictable.

Breadth, depth
and complexity of
knowledge and skills
would prepare a
person to perform
in a range of
varied activities or
knowledge application
where there is a
clearly defined range
of contexts in which
the choice of actions
required is usually
clear and there is
limited complexity in
the range of options
to be applied.

Breadth, depth
and complexity of
knowledge and
competencies would
cover selecting,
adapting and
transferring skills
and knowledge to
new environments
and providing
technical advice and
some leadership in
resolution of specific
problems. This
would be applied
across a range of
roles in a variety of
contexts with some
complexity in the
extent and choice of
options available.

Breadth, depth
and complexity of
knowledge and
competencies would
cover a broad range
of varied activities or
application in a wider
variety of contexts
most of which are
complex and nonroutine. Leadership
and guidance are
involved when
organising activities
of self and others as
well as contributing
to technical solutions
of a non-routine or
contingency nature.

Applications may
include a variety of
employment-related
skills including
preparatory access
and participation
skills, broad-based
induction skills
and/or specific
workplace skills. They
may also include
participation in a
team or work group.

Performance of a
prescribed range of
functions involving
known routines and
procedures and some
accountability for the
quality of outcomes.
Applications may
include some
complex or nonroutine activities
involving individual
responsibility or
autonomy and/or
collaboration with
others as part of a
group or team.

Performance of a
broad range of skilled
Performance of a
applications including
defined range of
requirements to
skilled operations,
evaluate and analyse
usually within a range current practices,
of broader related
develop new criteria
activities involving
and procedures
known routines,
for performing
methods and
current practices
procedures, where
and provision of
some discretion and
some leadership and
judgement is required guidance to others in
in the selection of
the application and
equipment, services
planning of the skills.
or contingency
Applications involve
measures and
responsibility for, and
within known time
limited organisation
constraints.
of, others.
Applications may
involve some
responsibility for
others. Participation
in teams including
group or team
coordination may
be involved.
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Diploma

Advanced Diploma

Associate Degree

Bachelor Degree

Breadth, depth
and complexity
covering planning
and initiation of
alternative approaches
to skills or knowledge
applications across
a broad range of
technical and/or
management
requirements,
evaluation and
coordination.

Breadth, depth
and complexity
involving analysis,
diagnosis, design,
planning, execution
and evaluation
across a broad
range of technical
and/or management
functions including
development of new
criteria or applications
or knowledge or
procedures.

The acquisition of
the foundational
underpinnings
of one or more
disciplines, including
understanding and
interpretation of key
concepts and theories
and how they are
evolving within the
relevant scientific,
technical, social and
cultural contexts.

The acquisition of
a systematic and
coherent body of
knowledge, the
underlying principles
and concepts, and
the associated
communication
and problemsolving skills.

The self-directed
application of
knowledge and skills,
with substantial depth
in some areas where
judgement is required
in planning and
selecting appropriate
equipment, services
and techniques for
self and others.
Applications involve
participation in
development of
strategic initiatives,
as well as personal
responsibility
and autonomy in
performing complex
technical operations
or organising others.
It may include
participation in
teams including
teams concerned
with planning
and evaluation
functions. Group or
team coordination
may be involved.
The degree of
emphasis on breadth
as against depth of
knowledge and skills
may vary between
qualifications granted
at this level.

The application of
a significant range
of fundamental
principles and
complex techniques
across a wide and
often unpredictable
variety of contexts
in relation to either
varied or highly
specific functions.
Contribution to the
development of a
broad plan, budget or
strategy is involved
and accountability
and responsibility
for self and others
in achieving the
outcomes is involved.
Applications involve
significant judgement
in planning,
design, technical
or leadership/
guidance functions
related to products,
services, operations
or procedures.
The degree of
emphasis on breadth
as against depth of
knowledge and skills
may vary between
qualifications granted
at this level.

Graduate
Certificate

Characteristics of
learning outcomes at
this level cover a wide
range of specialised
needs following
an undergraduate
program or relevant
prior work, ranging
from initial and
ongoing professional
development to
Development of the
preparation for
academic skills and
further postgraduate
attributes necessary
study. The learning
Development of
to undertake
the academic skills
research, comprehend outcomes reflect a
standard appropriate
and attributes
and evaluate new
necessary to access,
information, concepts to advanced study
and primarily include
comprehend and
and evidence from
the acquisition
evaluate information a range of sources.
and application of
from a range
Development of the
knowledge and skills
of sources.
ability to review,
in a new discipline
Development of
consolidate, extend
or professional area,
generic employment
and apply the
which may also
related skills relevant knowledge and
involve extending
to a range of
techniques learnt,
knowledge and
employment contexts. including in a
skills gained in
professional context.
A capacity for
an undergraduate
self-directed and
A foundation for
program or relevant
lifelong learning.
self-directed and
prior work.
lifelong learning.
A course leading to
this qualification
Interpersonal and
is generally but
teamwork skills
not exclusively
appropriate to
articulated with
employment and/
relevant Bachelor
or further study.
Degree programs.
A course leading to
A course leading to
this qualification also
this qualification will usually involves major
vary in breadth and
studies in which
depth according to
significant literature
whether it is a single is available. Course
or multidisciplinary
content is taken to
program but will be
a significant depth
taken to sufficient
and progressively
depth to provide
developed to a high
a basis for full
level which provides a
articulation with
basis for postgraduate
relevant Bachelor
study and
Degree programs.
professional careers.

Guidelines



Table 3: Characteristics of Learning Outcomes – continued
Vocational
Graduate
Certificate

Graduate Diploma

Vocational
Graduate Diploma

Masters Degree

Doctoral Degree

The self-directed
development and
achievement of broad
and/or specialised
areas of knowledge
and skills building
on prior knowledge
and skills.

Characteristics of
learning outcomes at
this level cover a wide
range of specialised
needs following
an undergraduate
or postgraduate
program or relevant
prior work, ranging
from initial and
ongoing professional
development to
preparation for
further postgraduate
study, including
research higher
degrees. The learning
outcomes reflect a
standard appropriate
to a graduate intake
and may include:

The self-directed
development and
achievement of broad
and/or specialised
areas of knowledge
and skills building
on prior knowledge
and skills.

Mastery or overview
of the relevant field
of study or area of
professional practice
and the emphasis
may range from
the acquisition or
enhancement of
specific professional
or vocational skills
and knowledge,
usually undertaken
in a combination
of coursework and
research, through to
the acquisition of indepth understanding
in a specific area of
knowledge which is
usually undertaken
through research.

A substantial
original contribution
to knowledge in
the form of new
knowledge or
significant and
original adaptation,
application and
interpretation of
existing knowledge.

Substantial
breadth, depth and
complexity involving
the initiation,
analysis, design,
planning, execution
and evaluation
of technical and/
or management
functions in highly
varied and /or highly
specialised contexts.
Applications
involve making
significant, high
level, independent
judgements in major,
broad or specialised
planning, design,
operational, technical
and/or management
functions in highly
varied and/or highly
specialised contexts.
It may include
responsibility and
broad-ranging
accountability
for the structure,
management and
output of the work
of others and/or
functions.

• the acquisition and
critical application
of knowledge
and skills in a
new discipline or
professional area,
which may also
involve extending
knowledge and
skills already
gained in an
undergraduate
program or relevant
prior work; and
• further
specialisation
within a systematic
and coherent body
of knowledge.

The degree of
emphasis on breadth
as against depth of
knowledge and skills
may vary between
qualifications granted
at this level.

10
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Substantial breadth,
depth and complexity
involving the
initiation, analysis,
design, planning,
execution and
evaluation of major
functions, both
broad and/or highly
specialised, in highly
varied and/or highly
specialised contexts.
Further specialisation
within a systematic
and coherent body
of knowledge.
Applications involving
making high level,
fully independent,
complex judgements
in broad and/or
highly specialised
planning, design,
operational, technical
and/or management
functions in highly
varied and/or highly
specialised contexts.
They may involve
full responsibility
and accountability
for all aspects of
work of others and
functions including
planning, budgeting
and strategy.

Provide appropriate
evidence of advanced
knowledge about
a specialist body
of theoretical and
applied topics.
Demonstrate a
high order of skill
in analysis, critical
evaluation and/
or professional
application through
the planning and
execution of project
work or a piece
of scholarship
or research.
Demonstrate
creativity and
flexibility in the
application of
knowledge and skills
to new situations,
to solve complex
problems and to
think rigorously and
independently.

A comprehensive
and searching review
of the literature,
experimentation,
creative work with
exegesis or other
systematic approach
or an advanced,
searching and
expansive critical
reflection on
professional theory
and practice.
Undertake an original
research project, or a
project(s) addressing
a matter of substance
concerning practice
in a profession
at a high level of
originality and quality.
Presentation of a
substantial and well
ordered dissertation,
non-print thesis
or portfolio, for
submission to
external examination
against international
standards.

Table 4: Distinguishing Features of Learning Outcomes
Certificate I

Certificate II

Certificate III

Certificate IV

Do the Competencies
enable an individual
with this qualification
to:

Do the Competencies
enable an individual
with this qualification
to:

Do the Competencies
enable an individual
with this qualification
to:

Do the Competencies
enable an individual
with this qualification
to:

demonstrate knowledge by
recall in a narrow range of
areas

demonstrate basic
operational knowledge in a
moderate range of areas

demonstrate some relevant
theoretical knowledge

demonstrate understanding
of a broad knowledge
base incorporating some
theoretical concepts

demonstrate basic practical
skills such as the use of
relevant tools

apply a defined range of
skills

apply a range of well
developed skills

apply known solutions to a
limited range of predictable
problems

apply known solutions to
a variety of predictable
problems

apply solutions to a defined
range of unpredictable
problems

perform a sequence of
routine tasks given clear
direction

perform a range of tasks
where choice between a
limited range of options is
required

perform processes that
require a range of well
developed skills where some
discretion and judgement is
required

identify and apply skill and
knowledge areas to a wide
variety of contexts with
depth in some areas

receive and pass on
messages/information

assess and record
information from varied
sources

interpret available
information, using
discretion and judgement

identify, analyse and
evaluate information from a
variety of sources

take limited responsibility
take responsibility for
for own outputs in work and own outputs in work and
learning
learning

take responsibility for
own outputs in relation to
specified quality standards

take limited responsibility
for the output of others

take limited responsibility
for the quantity and quality
of the output of others

Guidelines
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Table 4: Distinguishing Features of Learning Outcomes – continued
Diploma

Advanced Diploma

Vocational Graduate
Certificate

Vocational Graduate
Diploma

Do the Competencies
or Learning Outcomes
enable an individual
with this qualification
to:

Do the Competencies
or Learning Outcomes
enable an individual
with this qualification
to:

Do the Competencies
or Learning Outcomes
enable an individual
with this qualification
to:

Do the Competencies
or Learning Outcomes
enable an individual
with this qualification
to:

demonstrate understanding
of a broad knowledge base
incorporating theoretical
concepts, with substantial
depth in some areas

demonstrate understanding
of specialised knowledge
with depth in some areas

demonstrate the selfdirected development and
achievement of broad
and/or specialised areas
of knowledge and skills
building on prior knowledge
and skills

demonstrate the selfdirected development and
achievement of broad
and/or highly specialised
areas of knowledge and
skills building on prior
knowledge and skills

analyse and plan
approaches to technical
problems or management
requirements

analyse, diagnose, design
and execute judgements
across a broad range of
technical or management
functions

initiate, analyse, design,
plan, execute and evaluate
major, broad and/or highly
specialised technical and/or
management functions in
highly varied and/or highly
specialised contexts

initiate, analyse, design,
plan, execute and evaluate
major functions either broad
and/or highly specialised
within highly varied and/or
highly specialised contexts

transfer and apply
theoretical concepts and/or
technical or creative skills
to a range of situations

demonstrate a command
of wide-ranging, highly
specialised technical,
creative or conceptual skills

generate and evaluate ideas
through the analysis of
information and concepts
at an abstract level

generate and evaluate
complex ideas through the
analysis of information and
concepts at an abstract level

evaluate information using
it to forecast for planning
or research purposes

generate ideas through the
demonstrate a command
analysis of information and of wide-ranging highly
concepts at an abstract level specialised technical,
creative or conceptual
skills in complex contexts

demonstrate an expert
command of wide-ranging,
highly specialised technical,
creative or conceptual
skills in complex and/
or highly specialised
or varied contexts

take responsibility for
own outputs in relation
to broad quantity and
quality parameters

demonstrate accountability
for personal outputs within
broad parameters

demonstrate responsibility
and broad-ranging
accountability for personal
outputs

demonstrate full
responsibility and
accountability for
personal outputs

take limited responsibility
for the achievement of
group outcomes

demonstrate accountability
for group outcomes within
broad parameters

demonstrate responsibility
and broad-ranging
accountability for the
structure, management
and output of work of
others and/or functions

demonstrate full
responsibility and
accountability for all
aspects of work of
others and functions
including planning,
budgeting and strategy
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Senior Secondary Certificate of Education
Guideline
(Revised November 2004)

1.

Purpose

To assist employers, employees, professional associations, unions, curriculum developers,
accrediting bodies and the wider public, including students, parents, and education
and training bodies, to understand factors determining the level of the qualification.

2.

Context

Senior Secondary Certificates of Education (local titles are used at State/
Territory level) certify the completion of secondary education.

3.

Learning Outcomes

3.1 Authority
At a State/Territory level, requirements for the Senior Secondary Certificate
of Education are set by statutory authorities, which are responsible for the
development and accreditation of courses of study, assessment, issuance of the
qualification and associated quality assurance and consultative processes.
3.2 Characteristics
The characteristics of learning outcomes at this level include the knowledge, skills and
understandings, both generic and subject-specific, required as a basic preparation for civic
life, work and lifelong learning. These are developed through studies that may include
academic disciplines, vocational education and training, and community-based learning.

4.

Responsibility for Assessment

In each State/Territory, statutory authorities are responsible for determining assessment
requirements and ensuring that assessment standards are maintained through appropriate
quality assurance processes. The work of the statutory authorities is underpinned by
nationally agreed principles of integrity and quality in assessment and certification.

5.

Pathways to, through and from the Qualification

Entry to this qualification normally requires the equivalent of Year 10. Adult students
may undertake the qualification without necessarily having completed Year 10
and in most States/Territories may receive recognition for prior learning.
Pathways through the qualification may include:
Full-Time School Study
A two-year post Year 10 Senior Secondary School Certificate of Education program.

•

Guidelines
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•

Schools/TAFE Programs
A Senior Secondary School Certificate of Education program incorporating units
of competency from a National Training Package or recognising other c
ommunity-based learning.

•

A combination of an accredited course of study and credit for prior learning
which may include a formally recognised program or other learning achieved
by an individual, meeting the quality assurance requirements of the senior
secondary certificate.

These examples suggest only some of a wide range of possible programs of study. They are
not intended to be prescriptive, nor are they limited to this particular qualification.
Time taken to gain the qualification will vary according to the pathway taken but typically
requires two years of full-time study (normally Years 11 and 12) although students who
are able to meet the requirements may commence studies in earlier years. Longer parttime programs are available in most States. Some States specify a limit of five years for the
completion of the Certificate requirements; others have no limits.
Pathways for students who complete the requirements of the Certificate can include higher
education, vocational education and training and direct entry to the work force
or a combination thereof.

6.

Authority to Issue the Qualification

The Senior Secondary Certificate of Education is issued in each State/Territory
by a statutory authority.

7.

Certification Issued

A qualification is:
formal certification, issued by a relevant approved body, in recognition that a person
has achieved learning outcomes relevant to identified individual, professional,
industry or community needs.
Each State/Territory has legislative responsibility for authorising the issue of the
Certificate. These qualifications may be referred to using a number of local titles
at State/Territory level.
Individuals who complete some of the requirements for the Certificate will receive
a record of their achievements.
The State/Territory statutory authorities are responsible for providing and
maintaining records in relation to the above.
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Certificate I
Guideline

1.

Purpose

To assist employers; employees; professional associations; unions; Training Package,
course and curriculum developers; accrediting bodies; and the wider public,
including students, parents, and education and training bodies, to understand
factors determining the level of the qualification. Also, to assist developers of
Training Packages and courses of training to assign appropriate AQF qualifications
within a Training Package, or to a course to be submitted for accreditation.

2.

Context

These Guidelines replace the RATE Descriptions, which have previously been used
to provide guidance on qualification levels. The Guideline for the Certificate I
qualification, which is authorised by the vocational education and training sector, takes
into account developments under the National Skills Framework – the introduction
of Training Packages and the implementation of the Australian Quality Training
Framework 2007 (AQTF 2007). Training Packages use competency standards to describe
the skills and knowledge needed to perform effectively in the workplace. These
competency standards are packaged into units of competency. Units of competency
are components of AQF qualifications. It is a requirement of the AQTF 2007 that
competency standards from relevant Training Packages be used where they exist.
Qualifications developed outside Training Packages must not duplicate qualifications
contained in Training Packages. Registered Training Organisations and/or State/
Territory Course Accrediting Bodies will need to be satisfied that any qualification
proposed outside a Training Package cannot be achieved by the customisation
and flexibility offered within a Training Package or by the issuance of a Training
Package qualification together with one or more Statements of Attainment.
The National Quality Council, the body responsible for the endorsement of
Training Packages, also has responsibility for the endorsement of national
competency standards that are not part of Training Packages. These Guidelines
apply equally to qualifications based on these competency standards.
In the vocational education and training sector there are a number of
useful reference documents, which are listed in the Appendix.
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3.

Learning Outcomes

3.1 Authority
In the vocational education and training sector, qualifications are based on nationally
endorsed competency standards where they exist or on competency standards
developed by relevant industry, enterprise, community or professional groups. The
qualifications certify achievement of learning outcomes generally identified as sets of
competencies for levels of workplace performance reflected in the characteristics and
distinguishing features of each qualification. The focus in the vocational education
and training sector is on the capacity to assess directly the performance criteria in
the competencies specified within the Training Package or accredited course.
Authorisation of alignment of competency standards to AQF qualifications occurs as
follows:

•

•

•

National Industry Skills Councils and other recognised bodies including relevant
enterprises, through the process of developing Training Packages, determine
the relevant qualification for each set of national competency standards in their
respective Training Packages. This determination is subject to endorsement by the
National Quality Council.
State/Territory Course Accrediting Bodies, or Registered Training Organisations with
delegated authority to self-manage accreditation, through the course accreditation
process determine the relevant qualifications for any combined sets of national
competency standards for which there is a training need, derived either from more
than one Training Package and/or other endorsed sets of competency standards.
The title of the new qualification must be clearly distinct from those in the related
Training Packages.
Where there is no relevant Training Package, State/Territory Course Accrediting
Bodies, through the course accreditation process, determine the relevant
qualification for other sets of competency standards developed by relevant industry,
enterprise, community or professional bodies to meet an identified training need.

3.2 Characteristics
Characteristics of competencies include:

•
•

breadth, depth and complexity of knowledge and skills would prepare a person to
perform a defined range of activities most of which may be routine and predictable;
and
applications may include a variety of employment-related skills including preparatory
access and participation skills, broad-based induction skills and/or specific work
place skills. They may also include participation in a team or work group.

3.3 Distinguishing Features
Where additional information is required to assist in determining the qualification level,
the following chart could be used to help determine the most compatible match.
It is emphasised that the chart is not intended to be used as a checklist which all
Certificate I qualifications must include, or to replace the authority statement above.
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Table 5:
Distinguishing
Features:
Certificates I
and II

Certificate I

Certificate II

Do the Competencies enable an
individual with this qualification to:

Do the Competencies enable an
individual with this qualification to:

demonstrate knowledge by recall in a
narrow range of areas

demonstrate basic operational knowledge
in a moderate range of areas

demonstrate basic practical skills such as
the use of relevant tools

apply a defined range of skills

apply known solutions to a limited range of
predictable problems
perform a sequence of routine tasks given
clear direction

perform a range of tasks where choice
between a limited range of options is
required

receive and pass on messages/information

assess and record information from varied
sources
take limited responsibility for own outputs
in work and learning

Note: In Table 5 italicised words emphasise distinguishing features of the competencies between
qualifications. In order to assist determining the relevant qualification, the most compatible set of features
should be selected. Not all features will necessarily apply.

4.

Responsibility for Assessment

Qualifications issued in the vocational education and training sector certify the
achievement of competency.
Assessment is the responsibility of Registered Training Organisations. These bodies must
comply with the AQTF 2007 Essential Standards for Registration.

5.

Pathways to the Qualification

5.1 Access to the qualification could be through:

•

a training program meeting the requirements of an endorsed Training
Package or a training program meeting the requirements of an accredited
course(s) delivered by a Registered Training Organisation;

or

•

a combination of a training program meeting the requirements of an endorsed
Training Package or a training program meeting the requirements of an accredited
course delivered by a Registered Training Organisation, plus recognition of prior
learning including credit transfer and/or experience;

or

•

the recognition of prior learning that provides evidence of the achievement of the
competencies for the qualification.
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5.2 Time taken to gain the qualification will vary according to the pathway taken and
factors related to the particular industry or work area. Structured training at this level
may be broad-based induction skills for work in a large and diverse industry area
and therefore involve more hours than others that focus on more specific workplace
skills. Nominal duration statements may appear in training programs which may
be part of the non-endorsed Learning Strategies component of a Training Package.
Nominal duration statements are also to be included in accreditation submissions
but will not be used to determine the level of a qualification.
5.3 Examples of possible pathways include:

•
•
•
•
•
•

Work-Based Training and Assessment
Institution-Based Education and Training and Assessment (including schools)
Part Institution-Based Education and Training and Assessment (including schools)/
Part Work-Based Training and Assessment
Recognition of Prior Learning
Recognition of Prior Learning combined with Further Training as required
Accumulation of a Variety of Short Courses/Training Programs
NOTE: These examples suggest only some of a wide range of possible pathways.
They are not intended to be prescriptive, nor are they limited to this
particular qualification.

6.

Authority to Issue the Qualification

In the vocational education and training sector, each State/Territory has legislative
responsibility for authorising the issuance of the qualification. This responsibility is carried
out by Registered Training Organisations or in some instances by a body authorised
under statute. RTOs agree to AQTF 2007 Conditions of Registration within the Essential
Standards for Registration regarding the certification and issuing of qualifications and
Statements of Attainment.

7.

Certification Issued

A qualification is:
formal certification, issued by a relevant approved body, in recognition that a person
has achieved competencies relevant to identified individual, professional, industry or
community needs.
Individuals issued with the qualification, ie Certificate I, will also receive documentation
that identifies the units of competency that have been achieved when training is based on
nationally endorsed competency standards (such as those in Training Packages).
Individuals who complete only some of the requirements for the qualification will receive a
Statement of Attainment. The Statement of Attainment will include, either on the Statement
itself or as an attachment, the whole units of competency that have been achieved when
training is based on nationally endorsed competency standards (such as those in Training
Packages).
The issuing body will be responsible for providing and maintaining records in relation to
the above. See AQTF 2007 Essential Standards for Registration including the Conditions of
Registration.
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Certificate II
Guideline

1.

Purpose

To assist employers; employees; professional associations; unions; Training Package,
course and curriculum developers; accrediting bodies; and the wider public,
including students, parents, and education and training bodies, to understand
factors determining the level of the qualification. Also, to assist developers of
Training Packages and courses of training to assign appropriate AQF qualifications
within a Training Package, or to a course to be submitted for accreditation.

2.

Context

These Guidelines replace the RATE Descriptions, which have previously been used
to provide guidance on qualification levels. The Guideline for the Certificate II
qualification, which is authorised by the vocational education and training sector, takes
into account developments under the National Skills Framework – the introduction
of Training Packages and the implementation of the Australian Quality Training
Framework 2007 (AQTF 2007). Training Packages use competency standards to describe
the skills and knowledge needed to perform effectively in the workplace. These
competency standards are packaged into units of competency. Units of competency
are components of AQF qualifications. It is a requirement of the AQTF 2007 that
competency standards from relevant Training Packages be used where they exist.
Qualifications developed outside Training Packages must not duplicate qualifications
contained in Training Packages. Registered Training Organisations and/or State/
Territory Course Accrediting Bodies will need to be satisfied that any qualification
proposed outside a Training Package cannot be achieved by the customisation
and flexibility offered within a Training Package or by the issuance of a Training
Package qualification together with one or more Statements of Attainment.
The National Quality Council, the body responsible for the endorsement of
Training Packages, also has responsibility for the endorsement of national
competency standards that are not part of Training Packages. These Guidelines
apply equally to qualifications based on these competency standards.
In the vocational education and training sector there are a number of
useful reference documents, which are listed in the Appendix.
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3.

Learning Outcomes

3.1 Authority
In the vocational education and training sector, qualifications are based on nationally
endorsed competency standards where they exist or on competency standards developed
by relevant industry, enterprise, community or professional groups. The qualifications
certify achievement of learning outcomes generally identified as sets of competencies for
levels of workplace performance reflected in the characteristics and distinguishing features
of each qualification. The focus in the vocational education and training sector is on the
capacity to assess directly the performance criteria in the competencies specified within
the Training Package or accredited course.
Authorisation of alignment of competency standards to AQF qualifications occurs
as follows:

•

•

•

National Industry Skills Councils and other recognised bodies including relevant
enterprises, through the process of developing Training Packages, determine
the relevant qualification for each set of national competency standards in their
respective Training Packages. This determination is subject to endorsement by the
National Quality Council.
State/Territory Course Accrediting Bodies, or Registered Training Organisations with
delegated authority to self-manage accreditation, through the course accreditation
process determine the relevant qualifications for any combined sets of national
competency standards for which there is a training need, derived either from more
than one Training Package and/or other endorsed sets of competency standards.
The title of the new qualification must be clearly distinct from those in the related
Training Packages.
Where there is no relevant Training Package, State/Territory Course Accrediting
Bodies, through the course accreditation process, determine the relevant
qualification for other sets of competency standards developed by relevant industry,
enterprise, community or professional bodies to meet an identified training need.

3.2 Characteristics
Characteristics of competencies include:

•
•
•

performance of a prescribed range of functions involving known routines
and procedures and some accountability for the quality of outcomes;
breadth, depth and complexity of knowledge and skills would prepare a person to
perform in a range of varied activities or knowledge applications where there is a
clearly defined range of contexts in which the choice of actions required is usually
clear and there is limited complexity in the range of options to be applied; and
applications may include some complex or non-routine activities involving
individual responsibility or autonomy and/or collaboration with others as part
of a group or team.

3.3 Distinguishing Features
Where additional information is required to assist in determining the qualification level,
the following chart could be used to help determine the most compatible match.
It is emphasised that the chart is not intended to be used as a checklist which all
Certificate II qualifications must include, or to replace the authority statement above.
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Table 6:
Distinguishing
Features:
Certificates I, II
and III

Certificate I

Certificate II

Certificate III

Do the Competencies
enable an individual
with this qualification
to:

Do the Competencies
enable an individual
with this qualification
to:

Do the Competencies
enable an individual
with this qualification
to:

demonstrate knowledge by
recall in a narrow range of
areas

demonstrate basic
operational knowledge in a
moderate range of areas

demonstrate some relevant
theoretical knowledge

demonstrate basic practical
skills such as the use of
relevant tools

apply a defined range of
skills

apply a range of well
developed skills

apply known solutions to a
limited range of predictable
problems

apply known solutions
to a variety of predictable
problems

perform a sequence of
routine tasks given clear
direction

perform a range of tasks
where choice between a
limited range of options is
required

perform processes that
require a range of well
developed skills where some
discretion and judgement is
required

receive and pass on
messages/information

assess and record
information from varied
sources

interpret available
information, using
discretion and judgement

take limited responsibility
take responsibility for
for own outputs in work and own outputs in work and
learning
learning
take limited responsibility
for the output of others

Note: In Table 6 italicised words emphasise distinguishing features of the competencies between
qualifications. In order to assist determining the relevant qualification, the most compatible set of features
should be selected. Not all features will necessarily apply.

4.

Responsibility for Assessment

Qualifications issued in the vocational education and training sector certify the
achievement of competency.
Assessment is the responsibility of Registered Training Organisations. These bodies must
comply with AQTF 2007 Essential Standards for Registration.
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5.

Pathways to the Qualification

5.1 Access to the qualification could be through:

•

a training program meeting the requirements of an endorsed Training Package or a
training program meeting the requirements of an accredited course(s) delivered by a
Registered Training Organisation;

or

•

a combination of a training program meeting the requirements of an endorsed
Training Package or a training program meeting the requirements of an accredited
course delivered by a Registered Training Organisation, plus recognition of prior
learning including credit transfer and/or experience;

or

•

the recognition of prior learning that provides evidence of the achievement of the
competencies for the qualification.

5.2 Time taken to gain the qualification will vary according to the pathway taken and
factors related to the particular industry or work area. Nominal duration statements
may appear in training programs which may be part of the non-endorsed Learning
Strategies component of a Training Package. Nominal duration statements are also to
be included in accreditation submissions but will not be used to determine the level
of a qualification.
5.3 Examples of possible pathways include:

•
•
•
•
•
•

Work-Based Training and Assessment
Institution-Based Education and Training and Assessment (including schools)
Part Institution-Based Education and Training and Assessment (including schools)/
Part Work-Based Training and Assessment
Recognition of Prior Learning
Recognition of Prior Learning combined with Further Training as required
Accumulation of a Variety of Short Courses/Training Programs
NOTE: These examples suggest only some of a wide range of possible pathways.
They are not intended to be prescriptive, nor are they limited to this
particular qualification.

6.

Authority to Issue the Qualification

In the vocational education and training sector, each State/Territory has legislative
responsibility for authorising the issuance of the qualification. This responsibility is carried
out by Registered Training Organisations or in some instances by a body authorised
under statute. RTOs agree to AQTF 2007 Conditions of Registration within the Essential
Standards for Registration regarding the certification and issuing of qualifications and
Statements of Attainment.
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7.

Certification Issued

A qualification is:
formal certification, issued by a relevant approved body, in recognition that a person
has achieved competencies relevant to identified individual, professional, industry or
community needs.
Individuals issued with the qualification, ie Certificate II, will also receive documentation
that identifies the units of competency that have been achieved when training is based on
nationally endorsed competency standards (such as those in Training Packages).
Individuals who complete only some of the requirements for the qualification will receive a
Statement of Attainment. The Statement of Attainment will include, either on the Statement
itself or as an attachment, the whole units of competency that have been achieved when
training is based on nationally endorsed competency standards (such as those in Training
Packages).
The issuing body will be responsible for providing and maintaining records in relation to
the above. See AQTF 2007 Essential Standards for Registration including the Conditions of
Registration.
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Certificate III
Guideline

1.

Purpose

To assist employers; employees; professional associations; unions; Training Package,
course and curriculum developers; accrediting bodies; and the wider public,
including students, parents, and education and training bodies, to understand
factors determining the level of the qualification. Also, to assist developers of
Training Packages and courses of training to assign appropriate AQF qualifications
within a Training Package, or to a course to be submitted for accreditation.

2.

Context

These Guidelines replace the RATE Descriptions, which have previously been used
to provide guidance on qualification levels. The Guideline for the Certificate III
qualification, which is authorised by the vocational education and training sector, takes
into account developments under the National Skills Framework – the introduction
of Training Packages and the implementation of the Australian Quality Training
Framework 2007 (AQTF 2007). Training Packages use competency standards to describe
the skills and knowledge needed to perform effectively in the workplace. These
competency standards are packaged into units of competency. Units of competency
are components of AQF qualifications. It is a requirement of the AQTF 2007 that
competency standards from relevant Training Packages be used where they exist.
Qualifications developed outside Training Packages must not duplicate qualifications
contained in Training Packages. Registered Training Organisations and/or State/Territory
Course Accrediting Bodies will need to be satisfied that any qualification proposed outside
a Training Package cannot be achieved by the customisation and flexibility offered within a
Training Package or by the issuance of a Training Package qualification together with one
or more Statements of Attainment.
The National Quality Council, the body responsible for the endorsement of Training
Packages, also has responsibility for the endorsement of national competency standards
that are not part of Training Packages. These Guidelines apply equally to qualifications
based on these competency standards.
In the vocational education and training sector there are a number of useful reference
documents, which are listed in the Appendix.

3.

Learning Outcomes

3.1 Authority
In the vocational education and training sector, qualifications are based on nationally
endorsed competency standards where they exist or on competency standards developed
by relevant industry, enterprise, community or professional groups.
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The qualifications certify achievement of learning outcomes generally identified as sets
of competencies for levels of workplace performance reflected in the characteristics
and distinguishing features of each qualification. The focus in the vocational education
and training sector is on the capacity to assess directly the performance criteria in
the competencies specified within the Training Package or accredited course.
Authorisation of alignment of competency standards to AQF qualifications occurs as
follows:

•

•

•

National Industry Skills Councils and other recognised bodies including relevant
enterprises, through the process of developing Training Packages, determine
the relevant qualification for each set of national competency standards in their
respective Training Packages. This determination is subject to endorsement by the
National Quality Council.
State/Territory Course Accrediting Bodies, or Registered Training Organisations with
delegated authority to self-manage accreditation, through the course accreditation
process determine the relevant qualifications for any combined sets of national
competency standards for which there is a training need, derived either from more
than one Training Package and/or other endorsed sets of competency standards.
The title of the new qualification must be clearly distinct from those in the related
Training Packages.
Where there is no relevant Training Package, State/Territory Course Accrediting
Bodies, through the course accreditation process, determine the relevant
qualification for other sets of competency standards developed by relevant industry,
enterprise, community or professional bodies to meet an identified training need.

3.2 Characteristics
Characteristics of competencies include:

•
•

•

performance of a defined range of skilled operations, usually within a range of
broader related activities involving known routines, methods and procedures, where
some discretion and judgement is required in the selection of equipment, services or
contingency measures and within known time constraints;
breadth, depth and complexity of knowledge and competencies would cover
selecting, adapting and transferring skills and knowledge to new environments and
providing technical advice and some leadership in resolution of specific problems.
This would be applied across a range of roles in a variety of contexts with some
complexity in the extent and choice of options available; and
applications may involve some responsibility for others. Participation in teams
including group or team coordination may be involved.

3.3 Distinguishing Features
Where additional information is required to assist in determining the qualification level,
the following chart could be used to help determine the most compatible match.
It is emphasised that the chart is not intended to be used as a checklist which all
Certificate III qualifications must include, or to replace the authority statement above.
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Table 7:
Distinguishing
Features:
Certificates II,
III and IV

Certificate II

Certificate III

Certificate IV

Do the Competencies
enable an individual
with this qualification
to:

Do the Competencies
enable an individual
with this qualification
to:

Do the Competencies
enable an individual
with this qualification
to:

demonstrate basic
operational knowledge in a
moderate range of areas

demonstrate some relevant
theoretical knowledge

demonstrate understanding
of a broad knowledge
base incorporating some
theoretical concepts

apply a defined range of
skills

apply a range of well
developed skills

apply known solutions to a
limited range of predictable
problems

apply known solutions
to a variety of predictable
problems

apply solutions to a defined
range of unpredictable
problems

perform a range of tasks
where choice between a
limited range of options is
required

perform processes that
require a range of well
developed skills where some
discretion and judgement is
required

identify and apply skill and
knowledge areas to a wide
variety of contexts with
depth in some areas

assess and record
information from varied
sources

interpret available
information, using
discretion and judgement

identify, analyse and
evaluate information from a
variety of sources

take limited responsibility
for own outputs in work
and learning

take responsibility for
own outputs in work and
learning

take responsibility for
own outputs in relation to
specified quality standards

take limited responsibility
for the output of others

take limited responsibility
for the quantity and quality
of the output of others

Note: In Table 6 italicised words emphasise distinguishing features of the competencies between
qualifications. In order to assist determining the relevant qualification, the most compatible set of features
should be selected. Not all features will necessarily apply.

4.

Responsibility for Assessment

Qualifications issued in the vocational education and training sector certify the
achievement of competency.
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Assessment is the responsibility of Registered Training Organisations. These bodies must
comply with AQTF 2007 Essential Standards for Registration including the Conditions of
Registration.

5.

Pathways to the Qualification

5.1 Access to the qualification could be through:

•

a training program meeting the requirements of an endorsed Training Package or a
training program meeting the requirements of an accredited course(s) delivered by a
Registered Training Organisation;

or

•

a combination of a training program meeting the requirements of an endorsed
Training Package or a training program meeting the requirements of an accredited
course delivered by a Registered Training Organisation, plus recognition of prior
learning including credit transfer and/or experience;

or

•

the recognition of prior learning that provides evidence of the achievement of the
competencies for the qualification.

5.2 Time taken to gain the qualification will vary according to the pathway taken and
factors related to the particular industry or work area. Nominal duration statements
may appear in training programs which may be part of the non-endorsed Learning
Strategies component of a Training Package. Nominal duration statements are also to
be included in accreditation submissions but will not be used to determine the level
of a qualification.
5.3 Examples of possible pathways include:
Work-Based Training and Assessment
Institution-Based Education and Training and Assessment (including schools)
Part Institution-Based Education and Training and Assessment (including schools)/
Part Work-Based Training and Assessment
Recognition of Prior Learning
Recognition of Prior Learning combined with Further Training as required
Accumulation of a Variety of Short Courses/Training Programs

•
•
•
•
•
•

NOTE: These examples suggest only some of a wide range of possible pathways.
They are not intended to be prescriptive, nor are they limited to this
particular qualification.

6.

Authority to Issue the Qualification

In the vocational education and training sector, each State/Territory has legislative
responsibility for authorising the issuance of the qualification. This responsibility is carried
out by Registered Training Organisations or in some instances by a body authorised
under statute. RTOs agree to AQTF 2007 Conditions of Registration within the Essential
Standards for Registration regarding the certification and issuing of qualifications and
Statements of Attainment.
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7.

Certification Issued

A qualification is:
formal certification, issued by a relevant approved body, in recognition that a person
has achieved competencies relevant to identified individual, professional, industry or
community needs.
Individuals issued with the qualification, ie Certificate III, will also receive documentation
that identifies the units of competency that have been achieved when training is based on
nationally endorsed competency standards (such as those in Training Packages).
Individuals who complete only some of the requirements for the qualification will receive a
Statement of Attainment. The Statement of Attainment will include, either on the Statement
itself or as an attachment, the whole units of competency that have been achieved when
training is based on nationally endorsed competency standards (such as those in Training
Packages).
The issuing body will be responsible for providing and maintaining records in relation to
the above. See AQTF 2007 Essential Standards for Registration including the Conditions of
Registration.
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Certificate IV
Guideline

1.

Purpose

To assist employers; employees; professional associations; unions; Training Package,
course and curriculum developers; accrediting bodies; and the wider public,
including students, parents, and education and training bodies, to understand
factors determining the level of the qualification. Also, to assist developers of
Training Packages and courses of training to assign appropriate AQF qualifications
within a Training Package, or to a course to be submitted for accreditation.

2.

Context

These Guidelines replace the RATE Descriptions, which have previously been used to
provide guidance on qualification levels. The Guideline for the Certificate IV qualification,
which is authorised by the vocational education and training sector, takes into account
developments under the National Skills Framework – the introduction of Training Packages
and the implementation of the Australian Quality Training Framework 2007 (AQTF 2007).
Training Packages use competency standards to describe the skills and knowledge needed
to perform effectively in the workplace. These competency standards are packaged into
units of competency. Units of competency are components of AQF qualifications. It is a
requirement of the AQTF 2007 that competency standards from relevant Training Packages
be used where they exist.
Qualifications developed outside Training Packages must not duplicate qualifications
contained in Training Packages. Registered Training Organisations and/or State/Territory
Course Accrediting Bodies will need to be satisfied that any qualification proposed outside
a Training Package cannot be achieved by the customisation and flexibility offered within a
Training Package or by the issuance of a Training Package qualification together with one
or more Statements of Attainment.
The National Quality Council, the body responsible for the endorsement of Training
Packages, also has responsibility for the endorsement of national competency standards
that are not part of Training Packages. These Guidelines apply equally to qualifications
based on these competency standards.
In the vocational education and training sector there are a number of useful reference
documents, which are listed in the Appendix.

3.

Learning Outcomes

3.1 Authority
In the vocational education and training sector, qualifications are based on nationally
endorsed competency standards where they exist or on competency standards
developed by relevant industry, enterprise, community or professional groups. The
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qualifications certify achievement of learning outcomes generally identified as sets of
competencies for levels of workplace performance reflected in the characteristics and
distinguishing features of each qualification. The focus in the vocational education
and training sector is on the capacity to assess directly the performance criteria in
the competencies specified within the Training Package or accredited course.
Authorisation of alignment of competency standards to AQF qualifications occurs as
follows:
National Industry Skills Councils and other recognised bodies including relevant
enterprises, through the process of developing Training Packages, determine
the relevant qualification for each set of national competency standards in their
respective Training Packages. This determination is subject to endorsement by the
National Quality Council.
State/Territory Course Accrediting Bodies, or Registered Training Organisations with
delegated authority to self-manage accreditation, through the course accreditation
process determine the relevant qualifications for any combined sets of national
competency standards for which there is a training need, derived either from more
than one Training Package and/or other endorsed sets of competency standards.
The title of the new qualification must be clearly distinct from those in the related
Training Packages.
Where there is no relevant Training Package, State/Territory Course Accrediting
Bodies, through the course accreditation process, determine the relevant
qualification for other sets of competency standards developed by relevant industry,
enterprise, community or professional bodies to meet an identified training need.

•

•

•

3.2 Characteristics
Characteristics of learning outcomes/competencies include:

•
•

•

performance of a broad range of skilled applications including requirements to
evaluate and analyse current practices, develop new criteria and procedures for
performing current practices, and provision of some leadership and guidance to
others in the application and planning of the skills;
breadth, depth and complexity of knowledge and competencies would cover a broad
range of varied activities or applications in a wider variety of contexts most of which
are complex and non-routine. Leadership and guidance are involved when organising
activities of self and others as well as contributing to technical solutions of a nonroutine or contingency nature; and
applications involve responsibility for, and limited organisation of, others.

3.3 Distinguishing Features
Where additional information is required to assist in determining the qualification level,
the following chart could be used to help determine the most compatible match.
It is emphasised that the chart is not intended to be used as a checklist which all
Certificate IV qualifications must include, or to replace the authority statement above.
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Table 8:
Distinguishing
Features:
Certificates III,
IV and Diploma

Certificate III

Certificate IV

Diploma

Do the Competencies
enable an individual
with this qualification
to:

Do the Competencies
enable an individual
with this qualification
to:

Do the Competencies
enable an individual
with this qualification
to:

demonstrate some relevant
theoretical knowledge

demonstrate understanding
of a broad knowledge
base incorporating some
theoretical concepts

demonstrate understanding
of a broad knowledge base
incorporating theoretical
concepts, with substantial
depth in some areas

apply known solutions
to a variety of predictable
problems

apply solutions to a defined
range of unpredictable
problems

analyse and plan
approaches to technical
problems or management
requirements

perform processes that
require a range of well
developed skills where some
discretion and judgement is
required

identify and apply skill and
knowledge areas to a wide
variety of contexts with
depth in some areas

transfer and apply
theoretical concepts and/or
technical or creative skills to
a range of situations

interpret available
information, using
discretion and judgement

identify, analyse and
evaluate information from a
variety of sources

evaluate information using
it to forecast for planning or
research purposes

take responsibility for
own outputs in work and
learning

take responsibility for
own outputs in relation to
specified quality standards

take responsibility for
own outputs in relation to
specified quality standards

take limited responsibility
for the output of others

take limited responsibility
for the quantity and quality
of the output of others

take some responsibility for
the achievement of group
outcomes

apply a range of well
developed skills

Note: In Table 8 italicised words emphasise distinguishing features of the competencies between
qualifications. In order to assist determining the relevant qualification, the most compatible set of features
should be selected. Not all features will necessarily apply.

4.

Responsibility for Assessment

Qualifications issued in the vocational education and training sector certify the
achievement of competency.
Assessment is the responsibility of Registered Training Organisations. These bodies must
comply with AQTF 2007 Essential Standards for Registration including the Conditions of
Registration.
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5.

Pathways to the Qualification

5.1 Access to the qualification could be through:

•

a training program meeting the requirements of an endorsed Training Package or a
training program meeting the requirements of an accredited course(s) delivered by a
Registered Training Organisation;

or

•

a combination of a training program meeting the requirements of an endorsed
Training Package or a training program meeting the requirements of an accredited
course delivered by a Registered Training Organisation, plus recognition of prior
learning including credit transfer and/or experience;

or

•

the recognition of prior learning that provides evidence of the achievement of the
competencies for the qualification.

5.2 Time taken to gain the qualification will vary according to the pathway taken and
factors related to the particular industry or work area. Nominal duration statements
may appear in training programs which may be part of the non-endorsed Learning
Strategies component of a Training Package. Nominal duration statements are also to
be included in accreditation submissions but will not be used to determine the level
of a qualification. A Certificate IV could be part of a program which includes both
a Certificate IV and a Diploma. An individual may complete the requirements for a
Certificate IV only or may go on to gain a Diploma. (IH 2002, p 34)
5.3 Examples of possible pathways include:

•
•
•
•
•
•

Work-Based Training and Assessment
Institution-Based Education and Training and Assessment (including schools)
Part Institution-Based Education and Training and Assessment (including schools)/
Part Work-Based Training and Assessment
Recognition of Prior Learning
Recognition of Prior Learning combined with Further Training as required
Accumulation of a Variety of Short Courses/Training Programs
NOTE: These examples suggest only some of a wide range of possible pathways.
They are not intended to be prescriptive, nor are they limited to this
particular qualification.

6.

Authority to Issue the Qualification

In the vocational education and training sector, each State/Territory has legislative
responsibility for authorising the issuance of the qualification. This responsibility is carried
out by Registered Training Organisations or in some instances by a body authorised
under statute. RTOs agree to AQTF 2007 Conditions of Registration within the Essential
Standards for Registration regarding the certification and issuing of qualifications and
Statements of Attainment.
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7.

Certification Issued

A qualification is:
formal certification, issued by a relevant approved body, in recognition that a person
has achieved competencies relevant to identified individual, professional, industry or
community needs.
Individuals issued with the qualification, ie Certificate IV, will also receive documentation
that identifies the units of competency that have been achieved when training is based on
nationally endorsed competency standards (such as those in Training Packages).
Individuals who complete only some of the requirements for the qualification will receive a
Statement of Attainment. The Statement of Attainment will include, either on the Statement
itself or as an attachment, the whole units of competency that have been achieved when
training is based on nationally endorsed competency standards (such as those in Training
Packages).
The issuing body will be responsible for providing and maintaining records in relation to
the above. See AQTF 2007 Essential Standards for Registration including the Conditions of
Registration.
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Diploma
Guideline

1.

Purpose

To assist employers; employees; professional associations; unions; Training Package,
course and curriculum developers; accrediting bodies; and the wider public,
including students, parents, and education and training bodies, to understand
factors determining the level of the qualification. Also, to assist developers of
Training Packages and courses of training to assign appropriate AQF qualifications
within a Training Package, or to a course to be submitted for accreditation.

2.

Context

These Guidelines replace the RATE Descriptions, which have previously been used to
provide guidance on qualification levels. The Diploma qualification is authorised differently
in the vocational education and training sector and the higher education sector. However,
providers from either sector may offer a Diploma within a Training Package, and this
entails meeting the requirements of the Australian Quality Training Framework.
The Guideline for the Diploma qualification issued in the vocational education and
training sector has been revised to take into account developments under the National
Skills Framework – the introduction of Training Packages and the implementation of
the Australian Quality Training Framework 2007 (AQTF 2007). Training Packages use
competency standards to describe the skills and knowledge needed to perform effectively
in the workplace. These competency standards are packaged into units of competency.
Units of competency are components of AQF qualifications. It is a requirement of the AQTF
2007 that competency standards from relevant Training Packages be used where they exist.
Qualifications developed outside Training Packages must not duplicate qualifications
contained in Training Packages. Registered Training Organisations and/or State/Territory
Course Accrediting Bodies will need to be satisfied that any qualification proposed outside
a Training Package cannot be achieved by the customisation and flexibility offered within a
Training Package or by the issuance of a Training Package qualification together with one
or more Statements of Attainment.
The National Quality Council, the body responsible for the endorsement of Training
Packages, also has responsibility for the endorsement of national competency standards
that are not part of Training Packages. These Guidelines apply equally to qualifications
based on these competency standards.
In the vocational education and training sector there are a number of useful reference
documents, which are listed in the Appendix.
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3.

Learning Outcomes

3.1 Authority
In the vocational education and training sector, qualifications are based on
nationally endorsed competency standards where they exist or on competency standards
developed by relevant industry, enterprise, community or professional groups. The
qualifications certify achievement of learning outcomes generally identified as sets of
competencies for levels of workplace performance reflected in the characteristics and
distinguishing features of each qualification. The focus in the vocational education
and training sector is on the capacity to assess directly the performance criteria in the
competencies specified within the Training Package or accredited course.
Authorisation of alignment of competency standards to AQF qualifications occurs as
follows:
National Industry Skills Councils and other recognised bodies including relevant
enterprises, through the process of developing Training Packages, determine
the relevant qualification for each set of national competency standards in their
respective Training Packages. This determination is subject to endorsement by the
National Quality Council.
State/Territory Course Accrediting Bodies, or Registered Training Organisations with
delegated authority to self-manage accreditation, through the course accreditation
process determine the relevant qualifications for any combined sets of national
competency standards for which there is a training need, derived either from more
than one Training Package and/or other endorsed sets of competency standards.
The title of the new qualification must be clearly distinct from those in the related
Training Packages.
Where there is no relevant Training Package, State/Territory Course Accrediting
Bodies, through the course accreditation process, determine the relevant
qualification for other sets of competency standards developed by relevant industry,
enterprise, community or professional bodies to meet an identified training need.

•

•

•

In the higher education sector, objectives and academic requirements of courses are
set by higher education institutions having regard for requirements set by peer review
and the requirements of relevant professional bodies and employer groups. They may
establish course advisory committees comprising a range of interested parties including
practitioners, employers, community representatives and academic staff from other
institutions to facilitate ongoing review of content and relevance. Universities and other
self-accrediting institutions are authorised to accredit their own courses. Non selfaccrediting institutions must have their courses approved by government accreditation
authorities through processes which ensure that the courses are comparable in
requirements and learning outcomes to a course at the same level in a similar field at an
Australian university.
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3.2 Characteristics
Characteristics of competencies or learning outcomes include:

•
•
•

the self-directed application of knowledge and skills, with substantial depth in some
areas where judgement is required in planning and selecting appropriate equipment,
services and techniques for self and others;
breadth, depth and complexity covering planning and initiation of alternative
approaches to skills or knowledge applications across a broad range of technical
and/or management requirements, evaluation and coordination; and
applications involve participation in development of strategic initiatives, as well as
personal responsibility and autonomy in performing complex technical operations or
organising others. It may include participation in teams including teams concerned
with planning and evaluation functions. Group or team coordination may be
involved.

The degree of emphasis on breadth as against depth of knowledge and skills may vary
between qualifications granted at this level.
3.3 Distinguishing Features
Where additional information is required to assist in determining the qualification level,
the following chart could be used to help determine the most compatible match.
It is emphasised that the chart is not intended to be used as a checklist which all Diploma
qualifications must include, or to replace the authority statement above.
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Table 9:
Distinguishing
Features:
Certificate
IV, Diploma
and Advanced
Diploma

Certificate IV

Diploma

Advanced Diploma

Do the Competencies
enable an individual
with this qualification
to:

Do the Competencies
enable an individual
with this qualification
to:

Do the Competencies
enable an individual
with this qualification
to:

demonstrate understanding
of a broad knowledge
base incorporating some
theoretical concepts

demonstrate understanding
of a broad knowledge base
incorporating theoretical
concepts, with substantial
depth in some areas

demonstrate understanding
of specialised knowledge
with depth in some areas

apply solutions to a defined
range of unpredictable
problems

analyse and plan
approaches to technical
problems or management
requirements

analyse, diagnose, design
and execute judgements
across a broad range of
technical or management
functions

identify, analyse and
evaluate information from a
variety of sources

evaluate information using
it to forecast for planning or
research purposes

generate ideas through the
analysis of information and
concepts at an abstract level

identify and apply skill and
knowledge areas to a wide
variety of contexts with
depth in some areas

transfer and apply
theoretical concepts and/or
technical or creative skills to
a range of situations

demonstrate a command
of wide-ranging, highly
specialised technical,
creative or conceptual skills

take responsibility for
own outputs in relation to
specified quality standards

take responsibility for own
outputs in relation to broad
quantity and quality

demonstrate accountability
for personal outputs within
broad parameters

take limited responsibility
for the quantity and quality
of the output of others

take limited responsibility
demonstrate accountability
for the achievement of group for personal and group
outcomes
outcomes within broad
parameters

Note: In Table 9 italicised words emphasise distinguishing features of the competencies between
qualifications. In order to assist determining the relevant qualification, the most compatible set of
features should be selected. Not all features will necessarily apply.
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4.

Responsibility for Assessment

Qualifications issued in the vocational education and training sector certify the
achievement of competency.
Assessment is the responsibility of Registered Training Organisations. These bodies must
comply with AQTF 2007 Essential Standards for Registration including the Conditions of
Registration.
In the higher education sector, the university or other recognised higher education
institution is responsible for the assessment of individuals and the issuance of the
qualification. It is ultimately responsible for the quality of assessment regardless of who
actually does the assessing, the point of delivery or the assessment method used. It is also
responsible for ensuring the quality of the assessment strategies, ie that they are flexible,
valid, reliable and provide for the recognition of prior learning.

5.

Pathways to the Qualification

5.1 Access to the qualification in the vocational education and training sector
could be through:
a training program meeting the requirements of an endorsed Training Package or
a training program meeting the requirements of an accredited course(s) delivered
by a Registered Training Organisation;
or
a combination of a training program meeting the requirements of an endorsed
Training Package or a training program meeting the requirements of an accredited
course delivered by a Registered Training Organisation, plus recognition of prior
learning including credit transfer and/or experience;
or
the recognition of prior learning that provides evidence of the achievement of the
competencies or learning outcomes for the qualification.

•
•

•

5.2 Time taken to gain the qualification will vary according to the pathway taken and
factors related to the particular industry or work area. Nominal duration statements
may appear in training programs which may be part of the non-endorsed Learning
Strategies component of a Training Package. Nominal duration statements are also to
be included in accreditation submissions for planning purposes but will not be used
to determine the level of a qualification. A Diploma could be part of a program which
includes both a Diploma and an Advanced Diploma. An individual may complete the
requirements for a Diploma only or may go on to gain an Advanced Diploma.
(IH 2002, p 40)
5.3 Access to the qualification in the higher education sector follows:

•
•

satisfactory completion of the requirements set by a university or other recognised
higher education institution; and
recognition of prior learning, including credit transfer.
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5.4 Examples of possible pathways include:
Work-Based Training and Assessment
Institution-Based Education and Training and Assessment
Part Institution-Based Education and Training and Assessment/Part Work-Based
Training and Assessment
Recognition of Prior Learning
Recognition of Prior Learning combined with Further Training as required
Accumulation of a Variety of Short Courses/Training Programs

•
•
•
•
•
•

NOTE: • In the higher education sector, an example of Institution-Based Education
and Training could involve full-time study at a university or other recognised
higher education institution. This could be expected to involve the equivalent
of two years of full-time study after the completion of a Senior Secondary
Certificate of Education.
• These examples suggest only some of a wide range of possible pathways.
They are not intended to be prescriptive, nor are they limited to this
particular qualification.

6.

Authority to Issue the Qualification

In the vocational education and training sector, each State/Territory has legislative
responsibility for authorising the issuance of the qualification. This responsibility is carried
out by Registered Training Organisations or in some instances by a body authorised
under statute. RTOs agree to AQTF 2007 Conditions of Registration within the Essential
Standards for Registration regarding the certification and issuing of qualifications and
Statements of Attainment.
In the higher education sector, universities are empowered by governments to issue
qualifications. Additionally, States and Territories have established processes to facilitate
the accreditation of courses and issuance of qualifications by other recognised higher
education institutions.

7.

Certification Issued

A qualification is:
formal certification, issued by a relevant approved body, in recognition that a person
has achieved learning outcomes or competencies relevant to identified individual,
professional, industry or community needs.
In the vocational education and training sector, individuals issued with the
qualification, ie Diploma, will also receive documentation that identifies the units of
competency that have been achieved when training is based on nationally endorsed
competency standards (such as those in Training Packages).
In the vocational education and training sector, individuals who complete only some
of the requirements for the qualification will receive a Statement of Attainment.
The Statement of Attainment will include, either on the Statement itself or as an
attachment, the whole units of competency that have been achieved when training is based
on nationally endorsed competency standards (such as those in Training Packages).
The issuing body will be responsible for providing and maintaining records in relation to
the above. See AQTF 2007 Essential Standards for Registration including the Conditions of
Registration.
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Advanced Diploma
Guideline

1.

Purpose

To assist employers; employees; professional associations; unions; Training Package,
course and curriculum developers; accrediting bodies; and the wider public,
including students, parents, and education and training bodies, to understand
factors determining the level of the qualification. Also, to assist developers of
Training Packages and courses of training to assign appropriate AQF qualifications
within a Training Package, or to a course to be submitted for accreditation.

2.

Context

These Guidelines replace the RATE Descriptions, which have previously been used
to provide guidance on qualification levels. Advanced Diploma qualifications are
authorised differently in the vocational education and training sector and the higher
education sector. However, providers from either sector may offer an Advanced Diploma
within a Training Package, and this entails meeting the requirements of the Australian
Quality Training Framework.
The Guideline for the Advanced Diploma qualification issued in the vocational education
and training sector has been revised to take into account developments under the
National Skills Framework – the introduction of Training Packages and the implementation
of the Australian Quality Training Framework 2007 (AQTF 2007). Training Packages use
competency standards to describe the skills and knowledge needed to perform effectively
in the workplace. These competency standards are packaged into units of competency.
Units of competency are components of AQF qualifications. It is a requirement of the AQTF
2007 that competency standards from relevant Training Packages be used where they exist.
Qualifications developed outside Training Packages must not duplicate qualifications
contained in Training Packages. Registered Training Organisations and/or State/Territory
Course Accrediting Bodies will need to be satisfied that any qualification proposed outside
a Training Package cannot be achieved by the customisation and flexibility offered within a
Training Package or by the issuance of a Training Package qualification together with one
or more Statements of Attainment.
The National Quality Council, the body responsible for the endorsement of Training
Packages, also has responsibility for the endorsement of national competency standards
that are not part of Training Packages. These Guidelines apply equally to qualifications
based on these competency standards.
In the vocational education and training sector there are a number of useful reference
documents, which are listed in the Appendix.
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3.

Learning Outcomes

3.1 Authority
In the vocational education and training sector, qualifications are based on
nationally endorsed competency standards where they exist or on competency standards
developed by relevant industry, enterprise, community or professional groups. The
qualifications certify achievement of learning outcomes generally identified as sets of
competencies for levels of workplace performance reflected in the characteristics and
distinguishing features of each qualification. The focus in the vocational education
and training sector is on the capacity to assess directly the performance criteria in the
competencies specified within the Training Package or accredited course.
Authorisation of alignment of competency standards to AQF qualifications occurs as
follows:
National Industry Skills Councils and other recognised bodies including relevant
enterprises, through the process of developing Training Packages, determine
the relevant qualification for each set of national competency standards in their
respective Training Packages. This determination is subject to endorsement by the
National Quality Council.
State/Territory Course Accrediting Bodies, or Registered Training Organisations with
delegated authority to self-manage accreditation, through the course accreditation
process determine the relevant qualification for any combined sets of national
competency standards for which there is a training need, derived either from more
than one Training Package and/or other endorsed sets of competency standards.
The title of the new qualification must be clearly distinct from those in the related
Training Packages.
Where there is no relevant Training Package, State/Territory Course Accrediting
Bodies, through the course accreditation process, determine the relevant
qualification for other sets of competency standards developed by relevant industry,
enterprise, community or professional bodies to meet an identified training need.

•

•

•

In the higher education sector, objectives and academic requirements of courses are
set by higher education institutions having regard for requirements set by peer review
and the requirements of relevant professional bodies and employer groups. They may
establish course advisory committees comprising a range of interested parties including
practitioners, employers, community representatives and academic staff from other
institutions to facilitate ongoing review of content and relevance. Universities and other
self-accrediting institutions are authorised to accredit their own courses. Non selfaccrediting institutions must have their courses approved by government accreditation
authorities through processes which ensure that the courses are comparable in
requirements and learning outcomes to a course at the same level in a similar field at an
Australian university.
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3.2 Characteristics
Characteristics of competencies or learning outcomes include:

•

•
•

the application of a significant range of fundamental principles and complex
techniques across a wide and often unpredictable variety of contexts in relation to
either varied or highly specific functions. Contribution to the development of a broad
plan, budget or strategy is involved and accountability and responsibility for self and
others in achieving the outcomes is involved;
breadth, depth and complexity involving analysis, diagnosis, design, planning,
execution and evaluation across a broad range of technical and/or management
functions including development of new criteria or applications or knowledge or
procedures; and
applications involve significant judgement in planning, design, technical or
leadership/guidance functions related to products, services, operations or
procedures.

The degree of emphasis on breadth as against depth of knowledge and skills may vary
between qualifications granted at this level.
3.3 Distinguishing Features
Where additional information is required to assist in determining the qualification level the
following chart could be used to help determine the most compatible match.
It is emphasised that the chart is not intended to be used as a checklist which all Advanced
Diploma qualifications must include, or to replace the authority statement above.

Guidelines

45

Table 10:
Distinguishing
Features:
Diploma and
Advanced
Diploma

Diploma

Advanced Diploma

Do the Competencies or Learning
Outcomes enable an individual with
this qualification to:

Do the Competencies or Learning
Outcomes enable an individual with
this qualification to:

demonstrate understanding of a broad
knowledge base incorporating theoretical
concepts, with substantial depth in some
areas

demonstrate understanding of specialised
knowledge with depth in some areas

analyse and plan approaches to technical
problems or management requirements

analyse, diagnose, design and execute
judgements across a broad range of
technical or management functions

evaluate information using it to forecast for generate ideas through the analysis of
planning or research purposes
information and concepts at an abstract
level
transfer and apply theoretical concepts
and/or technical or creative skills to a range
of situations

demonstrate a command of wide-ranging,
highly specialised technical, creative or
conceptual skills

take responsibility for own outputs in
relation to broad quantity parameters

demonstrate accountability for personal
outputs within broad parameters

take limited responsibility for the
achievement of group outcomes

demonstrate accountability for group
outcomes within broad parameters

Note: In Table 10 italicised words emphasise distinguishing features of the competencies between
qualifications. In order to assist determining the relevant qualification, the most compatible set of features
should be selected. Not all features will necessarily apply.

4.

Responsibility for Assessment

Qualifications issued in the vocational education and training sector certify the
achievement of competency.
Assessment is the responsibility of Registered Training Organisations. These bodies must
comply with AQTF 2007 Essential Standards for Registration including the Conditions of
Registration.
In the higher education sector, the university or other recognised higher education
institution is responsible for the assessment of individuals and the issuance of the
qualification. It is ultimately responsible for the quality of assessment regardless of who
actually does the assessing, the point of delivery or the assessment method used.
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5.

Pathways to the Qualification

5.1 Access to the qualification in the vocational education and training sector
could be through:
a training program meeting the requirements of an endorsed Training
Package or a training program meeting the requirements of an accredited
course(s) delivered by a Registered Training Organisation;
or
a combination of a training program meeting the requirements of an endorsed
Training Package or a training program meeting the requirements of an accredited
course delivered by a Registered Training Organisation, plus recognition of prior
learning including credit transfer and/or experience;
or
the recognition of prior learning that provides evidence of the achievement of the
competencies or learning outcomes for the qualification.

•
•

•

5.2 Time taken to gain the qualification will vary according to the pathway taken and
factors related to the particular industry or work area. Nominal duration statements
may appear in training programs which may be part of the non-endorsed Learning
Strategies component of a Training Package. Nominal duration statements are also
to be included in accreditation submissions for planning purposes but will not be
used to determine the level of a qualification. An Advanced Diploma could be part of
a program which includes a Diploma and an Advanced Diploma. An individual may
complete the requirements for a Diploma only or may go on to gain an Advanced
Diploma. (IH 2002, p 46)
5.3 Access to the qualification in the higher education sector follows:
satisfactory completion of the requirements set by a university or other recognised
higher education institution; and
recognition of prior learning, including credit transfer.

•
•

5.4 Examples of possible pathways include:
Work-Based Training and Assessment
Institution-Based Education and Training and Assessment
Part Institution-Based Education and Training and Assessment/Part Work-Based
Training and Assessment
Recognition of Prior Learning
Recognition of Prior Learning combined with Further Training as required
Accumulation of a Variety of Short Courses/Training Programs

•
•
•
•
•
•
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NOTE: • In the higher education sector, an example of Institution-Based Education
and Training could involve full-time study at a university or other recognised
higher education institution. This could be expected to involve the equivalent
of three years of full-time study after the completion of a Senior Secondary
Certificate of Education.
• These examples suggest only some of a wide range of possible pathways.
They are not intended to be prescriptive, nor are they limited to this
particular qualification.

6.

Authority to Issue the Qualification

In the vocational education and training sector, each State/Territory has legislative
responsibility for authorising the issuance of the qualification. This responsibility is carried
out by Registered Training Organisations or in some instances by a body authorised
under statute. RTOs agree to AQTF 2007 Conditions of Registration within the Essential
Standards for Registration regarding the certification and issuing of qualifications and
Statements of Attainment.
In the higher education sector, universities are empowered by governments to issue
qualifications. Additionally, some States and Territories have established processes to
facilitate the accreditation of courses and issuance of qualifications by other recognised
higher education institutions.

7.

Certification Issued

A qualification is:
formal certification, issued by a relevant approved body, in recognition that a person
has achieved learning outcomes or competencies relevant to identified individual,
professional, industry or community needs.
In the vocational education and training sector, individuals issued with the
qualification, ie Advanced Diploma, will also receive documentation that identifies
the units of competency that have been achieved when training is based on nationally
endorsed competency standards (such as those in Training Packages).
In the vocational education and training sector, individuals who complete only some
of the requirements for the qualification will receive a Statement of Attainment.
The Statement of Attainment will include, either on the Statement itself or as an
attachment, the whole units of competency that have been achieved when training is based
on nationally endorsed competency standards (such as those in Training Packages).
The issuing body will be responsible for providing and maintaining records in relation to
the above. See AQTF 2007 Essential Standards for Registration including the Conditions of
Registration.
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Associate Degree
Guideline

1.

Purpose

To assist employers, professional associations, curriculum developers, accrediting bodies
and the wider public, including students, parents, and education and training bodies, to
understand factors determining the level of the qualification.

2.

Context

These Guidelines are intended to support the inclusion in the Australian Qualifications
Framework of the new award of Associate Degree, as endorsed by MCEETYA in July 2003.

3.

Learning Outcomes

3.1 Authority
Objectives and academic requirements of courses are set by higher education institutions
having regard for requirements set by peer review and the requirements of relevant
professional bodies and employer groups. They may establish course advisory committees
comprising a range of interested parties including practitioners, employers, community
representatives and academic staff from a number of institutions to facilitate ongoing
review of content and relevance. Universities and other self-accrediting institutions are
authorised to accredit their own courses. Non self-accrediting institutions must have their
courses approved by government accreditation authorities through processes which ensure
that the courses are comparable in requirements and learning outcomes to a course at the
same level in a similar field at an Australian university.
3.2 Characteristics
Characteristics of learning outcomes include:

•
•
•
•

acquisition of the foundational underpinnings of one or more disciplines, including
understanding and interpretation of key concepts and theories and how they are
evolving within the relevant scientific, technical, social and cultural contexts;
development of the academic skills and attributes necessary to access,
comprehend and evaluate information from a range of sources;
development of generic employment-related skills relevant to a range of
employment contexts; and
a capacity for self-directed and lifelong learning.

A course leading to the Associate Degree is generally but not exclusively articulated with
relevant Bachelor Degree programs. A course leading to an Associate Degree will vary in
breadth and depth according to whether it is a single or multidisciplinary program but will
be taken to sufficient depth to provide a basis for full articulation with relevant Bachelor
Degree programs.
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An Associate Degree qualification provides a broad-based point of entry to employment,
in particular in a range of associate professional occupations, and an introduction to the
foundations of a discipline or across several disciplines.

4.

Responsibility for Assessment

Responsibility for assessment lies with the institution that issues the Associate Degree.

5.

Pathways to, through and from the Qualification

Candidates on entry typically hold the Senior Secondary Certificate of Education or its
equivalent, including mature age or other special provisions for entry or bridging or
foundation programs, or an appropriate vocational education and training qualification
including Certificate III or IV. Entry to an Associate Degree would not normally presume
significant work experience or employment prior to or concurrent with study.
The Associate Degree is a qualification of two years duration post-Year 12. An Associate
Degree program may be developed around a single discipline or may be multidisciplinary
in scope, and integrate generic employment-related skills as appropriate to its particular
orientation. Specialist vocational preparation to meet the practitioner requirements of
the professional associations or industry would be expected to occur through subsequent
completion of a professional Bachelor Degree or a vocational Advanced Diploma.
There are a number of different pathways from an Associate Degree into other
qualifications.
The primary pathway is through a fully articulated arrangement into a Bachelor Degree
program in a directly related area of study, with a maximum of two years advanced
standing, with specified credit. There is also scope for an articulated arrangement
with a Bachelor Degree in an adjacent or different discipline, with correspondingly
less credit where appropriate. An articulated pathway to an Advanced Diploma* is
another alternative, subject to requirements for employment or work experience.
With additional relevant employment experience to satisfy ‘graduate equivalence’,
an Associate Degree pathway into a Graduate Certificate is a further option.

6.

Authority to Issue the Qualification

Universities are empowered by governments to issue qualifications. Additionally, States
and Territories have established processes to facilitate the accreditation of courses and
issuance of qualifications by other recognised higher education institutions.

7.

Certification Issued

A qualification is:
formal certification, issued by a relevant approved body, in recognition that a person
has achieved learning outcomes relevant to identified individual, professional,
industry or community needs.
The issuing body will be responsible for providing and maintaining records in relation to
the above.
* For example, a generalist Associate Degree program may be structured to articulate with an Advanced
Diploma program delivering specialist industry competencies, to enhance employment opportunities
or credit into a specialist Bachelor Degree. The reverse pathway is also encouraged, where a program
delivering an Advanced Diploma is articulated with a generalist Associate Degree program to enhance
credit into a Bachelor Degree or broaden employment opportunities.
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Bachelor Degree
Guideline

1.

Purpose

To assist employers, professional associations, curriculum developers, accrediting bodies
and the wider public, including students, parents, and education and training bodies, to
understand factors determining the level of the qualification.

2.

Context

These Guidelines replace the RATE Descriptions, which have previously been used
to provide guidance on qualification levels.

3.

Learning Outcomes

3.1 Authority
Objectives and academic requirements of courses are set by higher education institutions
having regard for requirements set by peer review and the requirements of relevant
professional bodies and employer groups. They may establish course advisory committees
comprising a range of interested parties including practitioners, employers, community
representatives and academic staff from other institutions to facilitate ongoing review of
content and relevance. Universities and other self-accrediting institutions are authorised
to accredit their own courses. Non self-accrediting institutions must have their courses
approved by government accreditation authorities through processes which ensure that
the courses are comparable in requirements and learning outcomes to a course at the
same level in a similar field at an Australian university.
3.2 Characteristics
Characteristics of learning outcomes at this level include:

•
•
•
•
•

the acquisition of a systematic and coherent body of knowledge, the
underlying principles and concepts, and the associated communication
and problem-solving skills;
development of the academic skills and attributes necessary to undertake research,
comprehend and evaluate new information, concepts and evidence from a range
of sources;
development of the ability to review, consolidate, extend and apply the knowledge
and techniques learnt, including in a professional context;
a foundation for self-directed and lifelong learning; and
interpersonal and teamwork skills appropriate to employment and/or further study.

A course leading to this qualification also usually involves major studies in which a
significant literature is available. Course content is taken to a significant depth and
progressively developed to a high level which provides a basis for postgraduate study
and professional careers.
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4.

Responsibility for Assessment

Responsibility for assessment lies with the institution that issues the degree.

5.

Pathways to the Qualification

Candidates on entry typically hold the Senior Secondary Certificate of Education or its
equivalent, including mature age or other special provisions for entry or bridging or
foundation programs. Candidates may also enter from a Diploma, Advanced Diploma or
Associate Degree, which may involve articulation and credit transfer arrangements, or from
another undergraduate degree.
There is a range of Bachelor Degree programs, including the following:

•
•
•
•
•

the three-year degree;
the three- or four-year (or longer) professional degree which
equips students with the practical skills and techniques necessary
to apply their skills effectively in a professional context;
the combined or double degree program which allows students particular
combinations of subjects from the two degrees and to graduate with both degrees
in a shorter time than required to complete both degrees independently;
the graduate entry degree, which is a minimum of two years in duration,
is specifically designed on the assumption of graduate entry, sometimes
in a specified discipline, often as a shorter alternative to the standard
four year (or longer) degree for initial professional preparation; and
the Bachelor Honours Degree which may be undertaken by students who
demonstrate a high level of achievement at an earlier stage in the undergraduate
degree program, and involves some research preparation. In the case of the threeyear degree, the Bachelor Honours Degree requires the completion of an additional
year or its equivalent. For degrees of four (or more) years, the Bachelor Honours
Degree is awarded on the basis of the level of performance in the degree as a whole.

A graduate of a Bachelor Degree is eligible to apply for entry to a relevant Graduate
Certificate, Graduate Diploma and a Masters Degree by coursework program.
A graduate from a Bachelor Honours Degree may also be eligible for entry to a
Doctoral Degree program, providing that the candidate has demonstrated potential
to undertake work at this level. In some circumstances, a period of professional
experience may be required for admission to these postgraduate programs.

6.

Authority to Issue the Qualification

Universities are empowered by governments to issue qualifications. Additionally, States
and Territories have established processes to facilitate the accreditation of courses and
issuance of qualifications by other recognised higher education institutions.

7.

Certification Issued

A qualification is:
formal certification, issued by a relevant approved body, in recognition that a person
has achieved learning outcomes relevant to identified individual, professional,
industry or community needs.
The issuing body will be responsible for providing and maintaining records in relation to
the above.
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Graduate Certificate
Guideline
(Revised February 2005)

1.

Purpose

To assist employers, professional associations, curriculum developers, accrediting bodies
and the wider public, including students, parents, and education and training bodies, to
understand factors determining the level of the qualification.

2.

Context

These Guidelines replace those published within the first, second and third editions
of the AQF Implementation Handbook.

3.

Learning Outcomes

3.1 Authority
Objectives and academic requirements of courses are set by higher education institutions
having regard for requirements set by peer review and the requirements of relevant
professional bodies and employer groups. They may establish course advisory committees
comprising a range of interested parties including practitioners, employers, community
representatives and academic staff from other institutions to facilitate ongoing review of
content and relevance. Universities and other self-accrediting institutions are authorised
to accredit their own courses. Non self-accrediting institutions must have their courses
approved by government accreditation authorities through processes which ensure that
the courses are comparable in requirements and learning outcomes to a course at the
same level in a similar field at an Australian university.
3.2 Characteristics
Characteristics of learning outcomes at this level cover a wide range of specialised needs
following an undergraduate program or relevant prior work, ranging from initial and
ongoing professional development to preparation for further postgraduate study. The
learning outcomes reflect a standard appropriate to advanced study and primarily include
the acquisition and application of knowledge and skills in a new discipline or professional
area, which may also involve extending knowledge and skills already gained in an
undergraduate program or relevant prior work.

4.

Responsibility for Assessment

Responsibility for assessment lies with the body that issues the Graduate Certificate. It is
responsible for ensuring the quality of the assessment strategies, ie that they are flexible,
valid, reliable and provide for the recognition of prior learning. It is also responsible for
providing and maintaining records of achievement.

Guidelines

53

5.

Pathways to the Qualification

Candidates may enter under various arrangements, such as:

•
•
•

from a Bachelor Degree, sometimes with relevant professional practice required;
from an Advanced Diploma, Diploma or higher-level vocational Certificate together
with extensive relevant work experience; or
on the basis of extensive relevant work experience demonstrating potential to
undertake work at this level.

Although the duration of programs may vary, courses at this level typically require six
months of full-time study.
Upon completion, depending upon their level of results, candidates may be admitted to a
relevant Graduate Diploma with credit for up to half of the longer program, often within an
articulated program leading to a Masters Degree.

6.

Authority to Issue the Qualification

Universities are empowered by governments to issue qualifications. As such they are
responsible for decisions relevant to the certification of their own Graduate Certificate
programs. Additionally, some States and Territories have established processes to facilitate
the accreditation of courses and issuance of qualifications by other recognised higher
education institutions.

7.

Certification Issued

A qualification is:
formal certification, issued by a relevant approved body, in recognition that
a person has achieved learning outcomes relevant to identified individual,
professional,industry or community needs.
Issuance of the qualification follows satisfactory completion of the requirements set by a
university or other recognised higher education institution.

54

AQF Implementation Handbook 2007

Vocational Graduate Certificate
Guideline

1.

Purpose

To assist employers, employees, professional associations, unions, Training Package
and course developers, accrediting bodies, Registered Training Organisations and
the wider public, including students, parents, and education and training bodies, to
understand factors determining the level of the qualification. Also, to assist developers
of Training Packages and courses of training to assign appropriate AQF qualifications
within a Training Package, or to a course to be submitted for accreditation.

2.

Context

The Vocational Graduate Certificate qualification is authorised in the vocational education
and training sector. The Vocational Graduate Certificate qualification takes into account
developments under the National Skills Framework – the introduction of Training Packages
and the implementation of the Australian Quality Training Framework 2007 (AQTF 2007).
Training Packages use competency standards to describe the skills and knowledge needed
to perform effectively in the workplace. These competency standards are packaged into
units of competency. Units of competency are components of AQF qualifications. It is a
requirement of the AQTF 2007 that competency standards from relevant Training Packages
be used where they exist.
Qualifications developed outside Training Packages must not duplicate qualifications
contained in Training Packages. Registered Training Organisations and/or State/Territory
Course Accrediting Bodies will need to be satisfied that any qualification proposed outside
a Training Package cannot be achieved by the customisation and flexibility offered within a
Training Package or by the issuance of a Training Package qualification together with one
or more Statements of Attainment.
The National Quality Council, the body responsible for the endorsement of Training
Packages, also has responsibility for the endorsement of national competency standards
that are not part of Training Packages. These Guidelines apply equally to qualifications
based on these competency standards.
In the vocational education and training sector there are a number of useful reference
documents, which are listed in the Appendix.

3.

Learning Outcomes

3.1 Authority
In the vocational education and training sector, qualifications are based on nationally
endorsed competency standards where they exist or on competency standards and
vocational knowledge developed by relevant industry, enterprise, training, community or
professional groups. The qualifications certify achievement of learning outcomes generally
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identified as sets of competencies for levels of workplace performance reflected in the
characteristics and distinguishing features of each qualification. The focus in the vocational
education and training sector is on the capacity to assess directly the performance
criteria in the competencies specified within the Training Package or accredited course.
Authorisation of alignment of competency standards to AQF qualifications occurs as
follows:

•

•

•

National Industry Skills Councils, through the process of developing Training
Packages, determine the relevant qualification for each set of national competency
standards in their respective Training Packages. Through this process a Vocational
Graduate Certificate may be added to an existing Training Package or included in a
new Training Package. This determination is subject to endorsement by the National
Quality Council.
State/Territory Course Accrediting Bodies, or Registered Training Organisations with
delegated authority to self-manage accreditation, through the course accreditation
process determine the relevant qualifications for any combined sets of national
competency standards for which there is a training need, derived either from more
than one Training Package and/or other endorsed sets of competency standards.
The title of the new qualification must be clearly distinct from those in the related
Training Packages.
Where there is no relevant Training Package, State/Territory Course Accrediting
Bodies, through the course accreditation process, determine the relevant
qualification for other sets of competency standards and vocational knowledge
developed by relevant industry, enterprise, training, community or professional
bodies to meet an identified training need.

3.2 Characteristics
Characteristics of competencies or learning outcomes at this level include:

•
•
•

the self-directed development and achievement of broad and/or specialised areas of
knowledge and skills building on prior knowledge and skills;
substantial breadth, depth and complexity involving the initiation, analysis, design,
planning, execution and evaluation of technical and/or management functions in
highly varied and/or highly specialised contexts; and
applications involve making significant, high level, independent judgements in major,
broad or specialised planning, design, operational, technical and/or management
functions in highly varied and/or highly specialised contexts. It may include
responsibility and broad-ranging accountability for the structure, management and
output of the work of others and/or functions.

The degree of emphasis on breadth as against depth of knowledge and skills may vary
between qualifications granted at this level.
3.3 Distinguishing Features
Where additional information is required to assist in determining the qualification level,
the following chart could be used to help determine the most compatible match.
It is emphasised that the chart is not intended to be used as a checklist which all
Vocational Graduate Certificate qualifications must include, or to replace the authority
statement above.
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Table 11:
Distinguishing
Features:
Advanced
Diploma,
Vocational
Graduate
Certificate and
Vocational
Graduate
Diploma

Advanced Diploma

Vocational Graduate
Certificate

Vocational Graduate
Diploma

Do the Competencies
or Learning Outcomes
enable an individual
with this qualification
to:

Do the Competencies
or Learning Outcomes
enable an individual
with this qualification
to:

Do the Competencies
or Learning Outcomes
enable an individual
with this qualification
to:

demonstrate understanding
of specialised knowledge
with depth in some areas

demonstrate the selfdirected development and
achievement of broad
and/or specialised areas
of knowledge and skills
building on prior knowledge
and skills

demonstrate the
self-directed development
and achievement of broad
and/or highly specialised
areas of knowledge and
skills building on prior
knowledge and skills

analyse, diagnose, design
and execute judgements
across a broad range of
technical or management
functions

initiate, analyse, design,
plan, execute and
evaluate major, broad or
specialised technical and/or
management functions in
highly varied and/or highly
specialised contexts

initiate, analyse, design,
plan, execute and evaluate
major functions either
broad and/or highly
specialised within highly
varied and/or highly
specialised contexts

generate ideas through the
generate and evaluate ideas
analysis of information and through the analysis of
concepts at an abstract level information and concepts
at an abstract level

generate and evaluate
complex ideas through the
analysis of information and
concepts at an abstract level

demonstrate a command
of wide-ranging, highly
specialised technical,
creative or conceptual skills

demonstrate a command
of wide-ranging, highly
specialised technical,
creative or conceptual skills
in complex contexts

demonstrate an expert
command of wideranging, highly specialised,
technical, creative or
conceptual skills in complex
and/or highly specialised
or varied contexts

demonstrate accountability
for personal outputs within
broad parameters

demonstrate responsibility
and broad-ranging
accountability for
personal outputs

demonstrate full
responsibility and
accountability for personal
outputs

demonstrate accountability
for personal and group
outcomes within broad
parameters

demonstrate responsibility
and broad-ranging
accountability for the
structure, management
and output of the work of
others and/or functions

demonstrate full
responsibility and
accountability for all
aspects of work of
others and functions
including planning,
budgeting and strategy

Note: In order to assist determining the relevant qualification, the most compatible set of features should be
selected. Not all features will necessarily apply.
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4.

Responsibility for Assessment

Assessment is the responsibility of Registered Training Organisations. These bodies must
comply with AQTF 2007 Essential Standards for Registration including the Conditions of
Registration.

5.

Pathways to the Qualification

5.1 Candidates may enter the qualification through a number of entry points
demonstrating potential to undertake study at graduate level, including from:

•

a relevant Advanced Diploma or Diploma, or a relevant Certificate IV or Certificate III
together with significant relevant vocational practice;

•
•
•

relevant extensive vocational practice, without formal qualifications;
a Bachelor Degree; or
other higher education qualification, often with relevant vocational practice.

Where a Vocational Graduate Certificate is in a directly related field, or is part of a program
which includes a Vocational Graduate Diploma the Vocational Graduate Certificate would
normally provide up to 50% credit towards the Vocational Graduate Diploma.
5.2 Access to the qualification in the vocational education and training sector could be
through:

•

a training program meeting the requirements of an endorsed Training Package or a
training program meeting the requirements of an accredited course(s) delivered by a
Registered Training Organisation;

or

•

where it is necessary to meet specific vocational requirements, a training program
meeting the requirements of an accredited course(s) delivered by a Registered
Training Organisation drawing on units of competence from more than one endorsed
Training Package and/or other competency-based programs accredited by States and
Territories;

or

•

a combination of a training program meeting the requirements of an endorsed
Training Package or a training program meeting the requirements of an accredited
course delivered by a Registered Training Organisation, plus recognition of prior
learning and/or credit transfer and/or experience;

or

•

the recognition of prior learning that provides evidence of the achievement of the
competencies or learning outcomes for the qualification.

5.3 Time taken to gain the qualification will vary according to the pathway taken (see 5.4
below) and factors related to the particular industry or work area. Nominal duration
statements may appear in training programs that may be part of the non-endorsed
Learning Strategies component of a Training Package. Nominal duration statements
are also to be included in accreditation submissions for planning purposes but will
not be used to determine the level of a qualification.
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Although the duration of programs may vary, the volume of learning in the Vocational
Graduate Certificate should be comparable to that of the higher education Graduate
Certificate; that is, typically requiring six months full-time or the equivalent part-time.
5.4 Examples of possible pathways include:

•
•
•

Work-Based Training and Assessment

•
•
•

Recognition of Prior Learning

Institution-Based Education and Training and Assessment
Part Institution-Based Education and Training and Assessment/Part Work-Based
Training and Assessment
Recognition of Prior Learning combined with Further Training as required
Accumulation of a Variety of Short Courses/Training Programs
NOTE: These examples suggest only some of a wide range of possible pathways.
They are not intended to be prescriptive, nor are they limited to this
particular qualification.

6.

Authority to Issue the Qualification

In the vocational education and training sector, each State/Territory has
legislative responsibility for authorising the issuance of the qualification. This
responsibility is carried out by Registered Training Organisations or in some
instances by a body authorised under statute. RTOs agree to AQTF 2007 Conditions
of Registration within the Essential Standards for Registration regarding the
certification and issuing of qualifications and Statements of Attainment.

7.

Certification Issued

A qualification is:
formal certification, issued by a relevant approved body, in recognition that a person
has achieved learning outcomes or competencies relevant to identified individual,
professional, industry or community needs.
Individuals issued with the qualification Vocational Graduate Certificate will also receive
documentation that identifies the units of competency that have been achieved.
Individuals who complete only some of the requirements for the qualification will receive a
Statement of Attainment. The Statement of Attainment will include, either on the Statement
itself or as an attachment, the whole units of competency that have been achieved.
The issuing body will be responsible for providing and maintaining records in relation to
the above. See AQTF 2007 Essential Standards for Registration including the Conditions
of Registration.
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Graduate Diploma
Guideline
(Revised February 2005)

1.

Purpose

To assist employers, professional associations, curriculum developers, accrediting
bodies and the wider public, including students, parents, and education and
training bodies, to understand factors determining the level of the qualification.

2.

Context

These Guidelines replace those published within the first, second and third editions
of the AQF Implementation Handbook.

3.

Learning Outcomes

3.1 Authority
Objectives and academic requirements of courses are set by higher education institutions
having regard for requirements set by peer review and the requirements of relevant
professional bodies and employer groups. They may establish course advisory committees
comprising a range of interested parties including practitioners, employers, community
representatives and academic staff from other institutions to facilitate ongoing review of
content and relevance. Universities and other self-accrediting institutions are authorised
to accredit their own courses. Non self-accrediting institutions must have their courses
approved by government accreditation authorities through processes which ensure that
the courses are comparable in requirements and learning outcomes to a course at the
same level in a similar field at an Australian university.
3.2 Characteristics
Characteristics of learning outcomes at this level cover a wide range of specialised needs
following an undergraduate or postgraduate program or relevant prior work, ranging from
initial and ongoing professional development to preparation for further postgraduate
study, including research higher degrees. The learning outcomes reflect a standard
appropriate to a graduate intake and may include:

•

the acquisition and critical application of knowledge and skills in a new discipline
or professional area, which may also involve extending knowledge and skills already
gained in an undergraduate program or relevant prior work; and

•

further specialisation within a systematic and coherent body of knowledge.
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4.

Responsibility for Assessment

Responsibility for assessment lies with the body that issues the Graduate Diploma. It is
responsible for ensuring the quality of the assessment strategies, ie that they are flexible,
valid, reliable and provide for the recognition of prior learning. It is also responsible for
providing and maintaining records of achievement.

5.

Pathways to the Qualification

Candidates may enter under various arrangements, such as:

• directly from a Bachelor Degree;
•	from a Bachelor Degree followed by a Graduate Certificate completed to a
satisfactory standard, in a nested arrangement within the coursework
Masters Degree;

•

from an Advanced Diploma, Diploma or higher-level vocational Certificate with
additional relevant work experience, often following completion of a Graduate
Certificate; or

•

on the basis of extensive relevant prior experience demonstrating potential to
undertake work at this level, usually following completion of a Graduate Certificate.

Although the duration of programs may vary, courses at this level typically require one year
of full-time study.
The Graduate Diploma is typically articulated to a coursework Masters Degree and may be
given credit of up to half of the Masters Degree.

6.

Authority to Issue the Qualification

Universities are empowered by governments to issue qualifications. As such they are
responsible for decisions relevant to the certification of their own Graduate Diploma
programs. Additionally, some States and Territories have established processes to facilitate
the accreditation of courses and issuance of qualifications by other recognised higher
education institutions.

7.

Certification Issued

A qualification is:
formal certification, issued by a relevant approved body, in recognition that a person
has achieved learning outcomes relevant to identified individual, professional,
industry or community needs.
Issuance of the qualification follows satisfactory completion of the requirements set by a
university or other recognised higher education institution.
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Vocational Graduate Diploma
Guideline

1.

Purpose

To assist employers, employees, professional associations, unions, Training Package
and course developers, accrediting bodies, Registered Training Organisations and
the wider public, including students, parents, and education and training bodies, to
understand factors determining the level of the qualification. Also, to assist developers
of Training Packages and courses of training to assign appropriate AQF qualifications
within a Training Package, or to a course to be submitted for accreditation.

2.

Context

The Vocational Graduate Diploma qualification is authorised in the vocational
education and training sector. The Vocational Graduate Diploma qualification takes
into account developments under the National Skills Framework – the introduction
of Training Packages and the implementation of the Australian Quality Training
Framework 2007 (AQTF 2007). Training Packages use competency standards to
describe the skills and knowledge needed to perform effectively in the workplace.
These competency standards are packaged into units of competency. Units of
competency are components of AQF qualifications. It is a requirement of the AQTF that
competency standards from relevant Training Packages be used where they exist.
Qualifications developed outside Training Packages must not duplicate qualifications
contained in Training Packages. Registered Training Organisations and/or State/
Territory Course Accrediting Bodies will need to be satisfied that any qualification
proposed outside a Training Package cannot be achieved by the customisation
and flexibility offered within a Training Package or by the issuance of a Training
Package qualification together with one or more Statements of Attainment.
The National Quality Council, the body responsible for the endorsement of
Training Packages, also has responsibility for the endorsement of national
competency standards that are not part of Training Packages. These Guidelines
apply equally to qualifications based on these competency standards.
In the vocational education and training sector there are a number of
useful reference documents, which are listed in the Appendix.

3.

Learning Outcomes

3.1 Authority
In the vocational education and training sector, qualifications are based on nationally
endorsed competency standards where they exist or on competency standards and
vocational knowledge developed by relevant industry, enterprise, training, community or
professional groups. The qualifications certify achievement of learning outcomes generally
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identified as sets of competencies for levels of workplace performance reflected in the
characteristics and distinguishing features of each qualification. The focus in the vocational
education and training sector is on the capacity to assess directly the performance
criteria in the competencies specified within the Training Package or accredited course.
Authorisation of alignment of competency standards to AQF qualifications occurs as
follows:

•

National Industry Skills Councils, through the process of developing Training
Packages, determine the relevant qualification for each set of national competency
standards in their respective Training Packages. Through this process a Vocational
Graduate Diploma may be added to an existing Training Package or included in a
new Training Package. This determination is subject to endorsement by the National
Quality Council.

•

State/Territory Course Accrediting Bodies, or Registered Training Organisations with
delegated authority to self-manage accreditation, through the course accreditation
process determine the relevant qualifications for any combined sets of national
competency standards for which there is a training need, derived either from more
than one Training Package and/or other endorsed sets of competency standards.
The title of the new qualification must be clearly distinct from those in the related
Training Packages.

•

Where there is no relevant Training Package, State/Territory Course Accrediting
Bodies, through the course accreditation process, determine the relevant
qualification for other sets of competency standards and vocational knowledge
developed by relevant industry, enterprise, training, community or professional
bodies to meet an identified training need.

3.2 Characteristics
Characteristics of competencies or learning outcomes at this level include:

•

the self-directed development and achievement of broad and/or specialised areas of
knowledge and skills building on prior knowledge and skills;

•

substantial breadth, depth and complexity involving the initiation, analysis, design,
planning, execution and evaluation of major functions, both broad and/or highly
specialised, in highly varied and/or highly specialised contexts;

•
•

further specialisation within a systematic and coherent body of knowledge; and
applications involve making high level, fully independent, complex judgements
in broad and/or highly specialised planning, design, operational, technical and/or
management functions in highly varied and/or highly specialised contexts. It may
involve full responsibility and accountability for all aspects of work of others and
functions including planning, budgeting and strategy.

The degree of emphasis on breadth as against depth of knowledge and skills may vary
between qualifications granted at this level.
3.3 Distinguishing Features
Where additional information is required to assist in determining the qualification level,
the following chart could be used to help determine the most compatible match.
It is emphasised that the chart is not intended to be used as a checklist which all Vocation
Graduate Diploma qualifications must include, or to replace the authority statement above.
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Table 12:
Distinguishing
Features:
Advanced
Diploma,
Vocational
Graduate
Certificate and
Vocational
Graduate
Diploma

Advanced Diploma

Vocational Graduate
Certificate

Vocational Graduate
Diploma

Do the Competencies
or Learning Outcomes
enable an individual
with this qualification
to:

Do the Competencies
or Learning Outcomes
enable an individual
with this qualification
to:

Do the Competencies
or Learning Outcomes
enable an individual
with this qualification
to:

demonstrate understanding
of specialised knowledge
with depth in some areas

demonstrate the
self-directed development
and achievement of
broad and/or specialised
areas of knowledge and
skills building on prior
knowledge and skills

demonstrate the selfdirected development and
achievement of broad
and/or highly specialised
areas of knowledge and
skills building on prior
knowledge and skills

analyse, diagnose, design
and execute judgements
across a broad range of
technical or management
functions

initiate, analyse, design,
plan, execute and
evaluate major, broad or
specialised technical and/or
management functions in
highly varied and/or highly
specialised contexts

initiate, analyse, design,
plan, execute and evaluate
major functions either broad
and/or highly specialised
within highly varied and/or
highly specialised contexts

generate ideas through the
generate and evaluate ideas
analysis of information and through the analysis of
concepts at an abstract level information and concepts at
an abstract level

generate and evaluate
complex ideas through the
analysis of information and
concepts at an abstract level

demonstrate a command
of wide-ranging, highly
specialised technical,
creative or conceptual skills

demonstrate a command
of wide-ranging, highly
specialised technical,
creative or conceptual
skills in complex contexts

demonstrate an expert
command of wideranging, highly specialised,
technical, creative or
conceptual skills in complex
and/or highly specialised
or varied contexts

demonstrate accountability
for personal outputs within
broad parameters

demonstrate responsibility
and broad-ranging
accountability for personal
outputs

demonstrate full
responsibility and
accountability for personal
outputs

demonstrate accountability
for personal and group
outcomes within broad
parameters

demonstrate responsibility
and broad-ranging
accountability for the
structure, management
and output of the work of
others and/or functions

demonstrate full
responsibility and
accountability for all
aspects of work of
others and functions
including planning,
budgeting and strategy

Note: In order to assist determining the relevant qualification, the most compatible set of features should be
selected. Not all features will necessarily apply.

Guidelines

65

4.

Responsibility for Assessment

Assessment is the responsibility of Registered Training Organisations. These bodies must
comply with AQTF 2007 Essential Standards for Registration including the Conditions of
Registration.

5.

Pathways to the Qualification

5.1 Candidates may enter the qualification through a number of entry points
demonstrating potential to undertake study at graduate level, including from:

•

a relevant Vocational Graduate Certificate, Advanced Diploma or Diploma, or a
relevant Certificate IV or Certificate III together with significant relevant vocational
practice;

•

relevant extensive vocational practice, without formal qualifications, usually
following completion of a Vocational Graduate Certificate;

•
•

a Bachelor Degree; or
other higher education qualification, often with relevant vocational practice.

The completion of a Vocational Graduate Certificate from a directly related field, for
example from the same Training Package, or in a program which includes a Vocational
Graduate Diploma would normally provide up to 50% credit towards the completion of the
Vocational Graduate Diploma.
5.2 Access to the qualification could be through:

•

a training program meeting the requirements of an endorsed Training Package or a
training program meeting the requirements of an accredited course(s) delivered by a
Registered Training Organisation;

or

•

where it is necessary to meet specific vocational requirements, a training program
meeting the requirements of an accredited course(s) delivered by a Registered
Training Organisation drawing on units of competence from more than one endorsed
Training Package and/or other competency-based programs accredited by States and
Territories;

or

•

a combination of a training program meeting the requirements of an endorsed
Training Package or a training program meeting the requirements of an accredited
course delivered by a Registered Training Organisation, plus recognition of prior
learning and/or credit transfer and/or experience;

•

the recognition of prior learning that provides evidence of the achievement of the
competencies or learning outcomes for the qualification.

5.3 Time taken to gain the qualification will vary according to the pathway taken (see 5.4
below) and factors related to the particular industry or work area. Nominal duration
statements may appear in training programs that may be part of the non-endorsed
Learning Strategies component of a Training Package. Nominal duration statements
are also to be included in accreditation submissions for planning purposes but will
not be used to determine the level of a qualification.
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Although the duration of programs may vary, the volume of learning in the Vocational
Graduate Diploma should be comparable to that of the higher education Graduate
Diploma; that is, typically requiring one year full-time or the equivalent part-time.
5.4 Examples of possible pathways include:

•
•
•

Work-Based Training and Assessment

•
•
•

Recognition of Prior Learning

Institution-Based Education and Training and Assessment
Part Institution-Based Education and Training and Assessment/Part Work-Based
Training and Assessment
Recognition of Prior Learning combined with Further Training as required
Accumulation of a Variety of Short Courses/Training Programs
NOTE: These examples suggest only some of a wide range of possible pathways.
They are not intended to be prescriptive, nor are they limited to this
particular qualification.

6.

Authority to Issue the Qualification

In the vocational education and training sector, each State/Territory has legislative
responsibility for authorising the issuance of the qualification. This responsibility is carried
out by Registered Training Organisations or in some instances by a body authorised
under statute. RTOs agree to AQTF 2007 Conditions of Registration within the Essential
Standards for Registration regarding the certification and issuing of qualifications and
Statements of Attainment.

7.

Certification Issued

A qualification is:
formal certification, issued by a relevant approved body, in recognition that a person
has achieved learning outcomes or competencies relevant to identified individual,
professional, industry or community needs.
Individuals issued with the qualification Vocational Graduate Diploma will also receive
documentation that identifies the units of competency that have been achieved.
Individuals who complete only some of the requirements for the qualification will receive a
Statement of Attainment. The Statement of Attainment will include, either on the Statement
itself or as an attachment, the whole units of competency that have been achieved.
The issuing body will be responsible for providing and maintaining records in relation to
the above. See AQTF 2007 Essential Standards for Registration including the Conditions
of Registration.
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Masters Degree
Guideline

1.

Purpose

To assist employers, professional associations, curriculum developers, accrediting
bodies and the wider public, including students, parents, and education and
training bodies, to understand factors determining the level of the qualification.

2.

Context

These Guidelines replace the RATE Descriptions, which have previously been used
to provide guidance on qualification levels.

3.

Learning Outcomes

3.1 Authority
Objectives and academic requirements of courses are set by higher education institutions
having regard for requirements set by peer review and the requirements of relevant
professional bodies and employer groups. They may establish course advisory committees
comprising a range of interested parties including practitioners, employers, community
representatives and academic staff from other institutions to facilitate ongoing review of
content and relevance. Universities and other self-accrediting institutions are authorised
to accredit their own courses. Non self-accrediting institutions must have their courses
approved by government accreditation authorities through processes which ensure that
the courses are comparable in requirements and learning outcomes to a course at the
same level in a similar field at an Australian university.
3.2 Characteristics
Characteristics of learning outcomes at this level include the mastery or overview of
the relevant field of study or area of professional practice and the emphasis may range
from the acquisition or enhancement of specific professional or vocational skills and
knowledge, usually undertaken in a combination of coursework and research, through
to the acquisition of in-depth understanding in a specific area of knowledge which is
usually undertaken through research.
A graduate of a Masters Degree program is able to:

•

provide appropriate evidence of advanced knowledge about a specialist body of
theoretical and applied topics;

•

demonstrate a high order of skill in analysis, critical evaluation and/or professional
application through the planning and execution of project work or a piece of
scholarship or research; and

•

demonstrate creativity and flexibility in the application of knowledge and skills to
new situations, to solve complex problems and to think rigorously and independently.
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4.

Responsibility for Assessment

Responsibility for assessment lies with the body that issues the Masters Degree. It is
responsible for ensuring the quality of the assessment strategies, ie that they are flexible,
valid, reliable and provide for the recognition of prior learning. It is also responsible for
providing and maintaining records of achievement.

5.

Pathways to the Qualification

Entry to the Masters Degree is based on evidence of a capacity to undertake higher degree
studies in the proposed field. There is a wide range of entry pathways, varying according
to the program methodology and the discipline involved. Predominantly research-based
programs normally have a research prerequisite whereas predominantly coursework-based
programs may be accessed more broadly.
Typical programs and entry pathways include:
the typical coursework Masters Degree program comprising coursework, project
work and research in varying combinations, may be entered from a Bachelor Degree,
a Bachelor Honours Degree or a Graduate Diploma. Coursework Masters Degrees are
often structured in a three- to four-semester nested arrangement with the Graduate
Certificate (one semester), Graduate Diploma (a further semester), and Masters
Degree (a further two semesters);

•

•

the typical research Masters Degree program comprising at least two-thirds research
with a substantial, often externally assessed thesis outcome, entered from a Bachelor
Honours Degree or Masters preliminary year, a research-based Graduate Diploma or
equivalent research experience;

•

a professional coursework Masters Degree program, which may involve a work-based
project, specifically designed for entry on the basis of a relevant qualification and
professional experience or extensive relevant professional experience.

Because of the range of entry pathways and methodologies the duration of Masters Degree
programs varies. However, most Masters Degrees require the equivalent of two years of
study post the three-year Bachelor Degree or one year of study post the Bachelor Honours
Degree or four-year (or longer) Bachelor Degree.

6.

Authority to Issue the Qualification

Universities are empowered by governments to issue qualifications. As such they are
responsible for decisions relevant to the certification of their own Masters Degree
programs. Additionally, States and Territories have established processes to facilitate
the accreditation of courses and issuance of qualifications by other recognised higher
education institutions.

7.

Certification Issued

A qualification is:
formal certification, issued by a relevant approved body, in recognition that a person
has achieved learning outcomes relevant to identified individual, professional, industry
or community needs.
Issuance of the qualification follows satisfactory completion of the requirements set
by a university or other recognised higher education institution. If it is the view of the
assessors and examiners that the work undertaken does not satisfy the requirements for
a Masters Degree, it may be, in some circumstances, that the work undertaken will satisfy
requirements for a Graduate Certificate or a Graduate Diploma which may be awarded in
place of the Masters Degree.
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Doctoral Degree
Guideline

1.

Purpose

To assist employers, professional associations, curriculum developers, accrediting bodies
and the wider public, including students, parents, and education and training bodies, to
understand factors determining the level of the qualification.

2.

Context

These Guidelines replace the RATE Descriptions, which have previously been used to
provide guidance on qualification levels.

3.

Learning Outcomes

3.1 Authority
Objectives and academic requirements of courses are set by higher education institutions
having regard for requirements set by peer review and the requirements of relevant
professional bodies and employer groups. They may establish course advisory committees
comprising a range of interested parties including practitioners, employers, community
representatives and academic staff from other institutions to facilitate ongoing review of
content and relevance. Universities and other self-accrediting institutions are authorised
to accredit their own courses. Non self-accrediting institutions must have their courses
approved by government accreditation authorities through processes which ensure that
the courses are comparable in requirements and learning outcomes to a course at the
same level in a similar field at an Australian university.
3.2 Characteristics
Characteristics of learning outcomes at this level include a substantial original
contribution to knowledge in the form of new knowledge or significant and original
adaptation, application and interpretation of existing knowledge. These characteristics
of learning outcomes may be based on a comprehensive and searching review of the
literature, experimentation, creative work with exegesis or other systematic approach or
may be based on advanced, searching and expansive critical reflection on professional
theory and practice.
A graduate of a Doctoral Degree program is able to:

•

carry out an original research project, or a project(s) addressing a matter of substance
concerning practice in a profession at a high level of originality and quality; and

•

present a substantial and well ordered dissertation, non-print thesis or portfolio, for
submission to external examination against international standards.

4.

Responsibility for Assessment

Responsibility for assessment lies with the body that issues the Doctoral Degree.
The body responsible for the issuance of the qualification is also responsible for ensuring
Guidelines
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the quality of the assessment strategies. The provider of the program will also be
responsible for providing and maintaining records of achievement where applicable.

5.

Pathways to the Qualification

Candidates typically hold a Masters Degree or a Bachelor Honours Degree (First or
Second Class, upper division) or equivalent and are expected to demonstrate potential to
undertake work at this level in the proposed field of study. In some institutions, candidates
may upgrade an in-progress Masters Degree to a Doctoral Degree where they have not
yet taken out the Masters Degree. For some doctoral programs, substantial professional
experience will be an integral requirement.
There is a range of doctoral programs, in varying combinations of research and
coursework and professional orientation, as follows:

•

The research doctorate is usually entered from a research or part-research Masters
Degree or a Bachelor Honours Degree (First or Second Class, upper division) and is
primarily achieved through supervised research.

•

The professional doctorate is usually entered from a combined research and
coursework Masters Degree, a Bachelor Honours Degree (First or Second Class,
upper division) or equivalent and requires significant professional practice either
prior to and/or as part of the program, which may be undertaken through varying
combinations of coursework and research.

Because candidates hold a range of relevant skills and knowledge, the duration of
programs varies. A typical research or professional doctoral program would be expected to
require the equivalent of three to four years of full-time work.
There is a further type of Doctoral Degree, the higher doctorate, which is awarded to
candidates usually possessing a Doctoral Degree on the basis of an internationally
recognised original contribution to knowledge rather than supervised candidature, often in
the context of a substantial association with the conferring institution.

6.

Authority to Issue the Qualification

Universities are empowered by governments to issue qualifications. As such they are
responsible for decisions relevant to the certification of their own Doctoral Degree
programs. Additionally, States and Territories have established processes to facilitate
the accreditation of courses and issuance of qualifications by other recognised higher
education institutions.

7.

Certification Issued

A qualification is:
formal certification, issued by a relevant approved body, in recognition that a person
has achieved learning outcomes relevant to identified individual, professional, industry
or community needs.
Issuance of the qualification follows satisfactory completion of the requirements set
by a university or other recognised higher education institution. If it is the view of the
assessors and examiners that the work undertaken does not satisfy the requirements for a
Doctoral Degree, it may be, in some circumstances, that the work undertaken does satisfy
requirements for a Masters Degree which may be awarded in place of the Doctoral Degree.
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Issuing a Qualification

1.

Introduction

This section sets out:
mechanisms for the protection of the titles of the qualifications in the Australian
Qualifications Framework;

•
•

guidelines relating to responsibility for, and conditions under which, the
qualifications may be issued; and

•

a protocol defining the form of the qualification to be issued.

The Framework is based on a set of principles and specific objectives. The first principle is
expressed as follows:
should provide nationally consistent recognition of outcomes achieved in postcompulsory education and training.
State/Territory legislation provides some form of protection for the titles in the Framework
and it assigns responsibility for issuance of the qualifications.
However, the most significant contribution to nationally consistent recognition of
outcomes achieved will come from endorsement of Training Packages, accreditation of
courses and issuance of qualifications in a consistent form. Accordingly, elements for
inclusion in the format of qualifications issued under the Framework are outlined below.

2.

Protection of Titles

The most significant protection of titles of the qualifications in the Framework will
come from registration of training organisations, endorsement of Training Packages,
accreditation, issuance of the qualifications in a consistent format, and an effective and
continuing publicity campaign.
Training Package endorsement or course accreditation is important, as evidence of quality
and credibility. Registration of training organisations establishes the quality and credibility
of the qualification issued.
The protocol for the form of qualifications to be issued under the Australian Qualifications
Framework will assist in the protection of the titles.
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3.

Issuance of the Qualifications

3.1 Responsibility
Schools Sector
Each State/Territory has legislative responsibility for authorising the issuance of the
relevant Senior Secondary Certificate of Education. These qualifications are issued by
Statutory Boards. The schools sector authorities will liaise with the relevant State/Territory
Training Authority and will operate within the AQTF requirements when intending to issue
vocational education and training sector Australian Qualification Framework qualifications.
Vocational Education and Training Sector
While each State/Territory has legislative responsibility for authorising the issuance of
the qualification, the AQTF provides nationally agreed principles for the registration
of Registered Training Organisations (RTOs). RTOs may issue qualifications and these
qualifications are nationally recognised.
Higher Education Sector
In the higher education sector, universities are empowered by legislation to accredit their
own courses and issue qualifications. Additionally, some States/Territories have established
processes to facilitate the accreditation of courses and issuance of qualifications
conducted by other recognised higher education providers. Where higher education
providers issue VET qualifications they must conform to the Standards outlined in the
AQTF.
3.2 Principles
The Framework provides for a range of pathways to the qualifications, particularly in
the vocational education and training sector. For example, in that sector a qualification
may be gained as a result of work-based training, work- and institution-based training,
institution-based training, recognition of prior learning and further training as necessary.
Prior learning may include training and courses undertaken outside the AQF and informal
learning gained through work or other life experience.
In all circumstances a single qualification should be issued (this does not preclude dual
certification in certain circumstances, eg schools and vocational education and training,
in agreement with the Australian Qualifications Framework Advisory Board).
In the vocational education and training sector, a Statement of Attainment is issued by a
Registered Training Organisation when an individual has completed one or more units of
competency from nationally recognised qualification(s)/course(s).
AQF qualifications and Statements of Attainment covered by the Australian Quality Training
Framework must be delivered and assessed at a level of English language proficiency
appropriate to the context of delivery. This does not preclude the use of Languages Other
Than English (LOTE) to support training delivery and assessment for some or all of the
qualification.
Where the majority of units of competency or the majority of the qualification has been
delivered and assessed in a LOTE, then the language of delivery and assessment should
be noted on the qualification or Statement of Attainment. Qualifications and Statements of
Attainment are to be in English. Official translations may (optionally) be included on the
reverse of the document.
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4.

Protocol Defining the Form of the Qualifications

(See also Item 7 Certification Issued under the relevant qualification in the Guidelines
section of this Handbook.)
All vocational education and training qualifications issued under the Framework
will include the following elements:

•
•
•
•
•

name, code and logo of issuing body;
name of person receiving the qualification;
nomenclature as in the Framework, eg Certificate I, Diploma;
date issued;
authorised signatory.

Additionally, in the vocational education and training sector the following elements
should be included:

•
•
•
•
•

industry descriptor, eg Engineering;
occupational or functional stream, in brackets, eg (Fabrication);
the words, ‘the qualification certified herein is recognised within the Australian
Qualifications Framework’;
where appropriate, include the words, ‘achieved through Australian Apprenticeship
arrangements’; and
where relevant, include the words, ‘has been delivered and assessed in <insert
language>’.

The qualification must also include the Nationally Recognised Training logo and may
include the State/Territory Training Authority logo (see AQTF 2007 Essential Standards for
Registration, Conditions of Registration: 6. Certification and issuing of qualifications and
Statements of Attainment, and note following Protocol for defining the form of Statements
of Attainment).
The level of consistency in the format required nationally is restricted to the name of
the qualification being indicated first, followed by the word ‘in’ (for Certificates I–IV and
Vocational Graduate Certificate) or the word ‘of ’ (for Diploma, Advanced Diploma and
Vocational Graduate Diploma) followed by the title. In the case of a general category and a
more specific category the title should be written as the example below:
Certificate III in General Category (specific if required)
An example of the form of the qualification can be found on the following page.
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5.

Suggested Form: Qualifications

NAME AND LOGO OF ISSUING BODY
(For VET sector name of RTO and RTO code.)

This is to certify that
JANE SMITH
has fulfilled the requirements for
CERTIFICATE IV
in
INDUSTRY DESCRIPTOR
eg METALS AND ENGINEERING
(OCCUPATION STREAM)
(eg FABRICATION)

Dated 30 September 2007

Authorised Signatory
Issuing Body
Nationally Recognised Training logo (for VET sector)
State/Territory Training Authority logo (for VET sector)
achieved through New Apprenticeship arrangements (as relevant)
State/Territory Statutory Authority logo (for schools sector)
Higher Education Institution logo (for HE sector)
State/Territory Higher Education Authority logo (as relevant)

(Where relevant:
This qualification has been delivered and assessed in [insert language].)

The qualification certified herein is recognised within the
Australian Qualifications Framework
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6.

Protocol for Defining the Form of Statements of Attainment

6.1	Statements of Attainment are issued in the vocational education and training sector
by Registered Training Organisations and will include the following features:
name and code of the issuing RTO;
name of the person who achieved the competencies or modules;
date issued;
a list of competencies (or modules where no competencies exist) including the
national code for each unit of competency (see also 7.3);
authorised signatory;
contact details for enquiries relating to the Statement of Attainment;
the Nationally Recognised Training logo;
the words ‘A Statement of Attainment is issued by a Registered Training Organisation
when an individual has completed one or more units of competency from nationally
recognised qualification(s)/course(s); and
the words ‘This Statement of Attainment is recognised within the Australian
Qualifications Framework’.

•
•
•
•
•
•
•
•
•

6.2 Statements of Attainment may include optional wording:
‘These competencies form part of [code and title of qualification(s)/course(s)]’; or
‘These competencies were attained in completion of [insert code] Course in… [insert
full title–note this is only for accredited courses titled ‘Course in …’]’, and may
include the State/Territory Training Authority logo in accordance with the registering
body’s conditions of use.

•
•

6.3 A Statement of Attainment will normally consist of a single page: it may run on to a
further page where there is a long list of competencies (or modules).
6.4 Statements of Attainment issued to recognise achievement of a skill set identified in a
particular Training Package:
the Statement of Attainment will contain the name of the skill set and a statement
using the wording given in the Training Package to indicate whether the skill set
meets a licensing or regulatory requirement or an identified industry need;
examples of how Statements of Attainment for these situations can be written are
provided at Example A: Training Package identified skill set which meets a licence or
regulatory requirement, and at Example B: Training Package identified skill set which
meets a defined industry need.
6.5 Statements of Attainment awarded for a combination of units identified by a
Registered Training Organisation as meeting enterprise needs:
The Statement of Attainment wording will be as for 7.1 Generic and, if required,
additional brief information reflecting its identified purpose can be provided on the
Statement.

•
•

•
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7.

Suggested Form: Statement of Attainment

7.1 Generic (ie, other than for skill sets identified in Training Packages)

STATEMENT OF ATTAINMENT
A Statement of Attainment is issued by a Registered Training Organisation
when an individual has completed one or more units of competency from
nationally recognised qualification(s)/course(s)

NAME OF RTO and RTO CODE
This is a statement that
JANE SMITH
has attained
[list code and title of unit(s) of competency]
(Optional: These competencies form part of the
[insert code and title of qualification(s)/course(s)],
OR
These competencies were attained in completion of [insert code]
Course in [insert full title—note this is only for
accredited courses titled ‘Course in …’],
OR
These competencies have been identified as meeting
[insert brief statement of enterprise need] by [insert enterprise]. )
(Where relevant:
These competencies have been delivered and assessed in
[insert language].)

Dated 30 September 2007

Authorised Signatory
Issuing Body
Nationally Recognised Training logo
State/Territory Training Authority logo (optional)
This Statement of Attainment is recognised within the
Australian Qualifications Framework
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7.2 Example A: Statement of Attainment wording for Training Package identified skill set
which meets a licence or regulatory requirement

STATEMENT OF ATTAINMENT
A Statement of Attainment is issued by a Registered Training Organisation
when an individual has completed one or more units of competency from
nationally recognised qualification(s)/course(s)

NAME OF RTO AND RTO CODE
This is a statement that
JANE SMITH
has attained

CHCMCEL401A

Marriage Celebrant Skill Set
Plan, conduct and review a marriage ceremony

This competency from the CHC02 Community Services Training
Package meets the competency requirement of the Attorney General’s
Department for registration as a Marriage Celebrant.
(Optional: These competencies form part of the
[insert code and title of qualification(s)])
(Where relevant:
These competencies have been delivered and assessed in
[insert language].)

Dated 30 September 2007

Authorised Signatory
Issuing Body
Nationally Recognised Training logo
State/Territory Training Authority logo (optional)
This Statement of Attainment is recognised within the
Australian Qualifications Framework
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7.3

Example B: Statement of Attainment wording for Training Package identified skill
set which meets a defined industry need

STATEMENT OF ATTAINMENT
A Statement of Attainment is issued by a Registered Training Organisation
when an individual has completed one or more units of competency from
nationally recognised qualification(s)/course(s)

NAME OF RTO AND RTO CODE
This is a statement that
JANE SMITH
has attained
Clinical Coding Skill Set
HLTCC301A
HLTCC401A
HLTCC402A

Produce coded clinical data
Undertake complex clinical coding
Complete highly complex clinical coding

These units from the Health Training Package (HLT07) meet industry
requirements for clinical coding in the health industry
(Optional: These competencies form part of the
[insert code and title of qualification(s)])
(Where relevant:
These competencies have been delivered and assessed in
[insert language].)
Dated 30 September 2007
Authorised Signatory
Issuing Body

Nationally Recognised Training logo
State/Territory Training Authority logo (optional)
This Statement of Attainment is recognised within the
Australian Qualifications Framework
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Monitoring the Framework
Please note: This section has not been updated from 2002 pending substantive changes to the governance of
the AQF anticipated late 2007/early 2008.

1.

Introduction

The Australian Qualifications Framework Advisory Board (AQFAB) which reports
to the Ministerial Council on Education, Employment, Training and Youth
Affairs (MCEETYA) was established in 1995. This Board replaced the Register
of Australian Tertiary Education (RATE) Advisory Committee and is the means
of facilitating and monitoring the Australian Qualifications Framework. The
nature of the Board’s membership and its functions are outlined below.

2.

Australian Qualifications Framework Advisory Board (AQFAB)

2.1 Role
The national body AQFAB complements the operations of school sector accreditation
agencies, self-accrediting higher education institutions, State/Territory accreditation and
recognition authorities and the Australian National Training Authority (ANTA) which is
responsible for advising the ANTA Ministerial Council on resource allocation and other
national policy matters, and undertaking national strategic planning for vocational
education and training.
AQFAB reports directly to MCEETYA. Through a small staff it provides ‘hands on’
input into the implementation and monitoring of the Framework.
2.2 Membership
AQFAB is small, reflects the range of stakeholders, and brings the
necessary expertise to advise on the implementation and monitoring
of the Framework. Accordingly, AQFAB includes:

•

two representatives of each of the education and training sectors
(schools, vocational education and training, higher education);

•

three community representatives (one industry, one
union and one representing equity groups);

•
•
•

a representative of the Australian Government;
an observer representing the New Zealand Qualifications Authority; and
an independent Chair.
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2.3 Reporting Relationships
AQFAB liaises closely with the higher education sector, the schools sector, the vocational
education and training sector and, especially, accrediting bodies. In order to monitor
implementation and the general progress of the development of the Framework effectively,
a system of reporting by all such bodies will be put in place on a regular basis and
as requested. AQFAB has an evaluation role and is an agent of change, in particular
recommending action to achieve the goals of the Framework.
AQFAB reports publicly and to MCEETYA annually, or more frequently as required.
2.4 Functions
AQFAB has the following functions as revised in 2000:
AQFAB is responsible to MCEETYA to :
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•
•

review and revise AQF qualifications criteria and guidelines;

•

promote the quality assurance processes in place in each sector to protect AQF
provider standards;

•

maintain registers of bodies authorised by governments to accredit courses,
recognise providers and issue qualifications;

•
•

monitor international movements in qualifications and their implications for the AQF;

•
•

provide relevant advice on the AQF to all interested parties;

•

maintain liaison with international and overseas bodies to receive and provide
advice;

•

advise MCEETYA on the operation of the AQF, including compliance, and recommend
any appropriate changes to the Framework and its operation.

monitor the operation of the AQF with particular emphasis on the cross-sector
interface and national policy implications and undertake related research;

maintain an electronic infrastructure as a cost-effective medium to disseminate
information about the AQF, in particular the qualifications guidelines;
maintain liaison with school sector accrediting bodies, higher education
accreditation bodies (including bi-annual meetings between the Chair of the
Multilateral Joint Planning Committee and the AQF Advisory Board), recognition
bodies in the vocational education and training sector, training bodies and providers
as well as industry, enterprises, the community and professional organisations, and
Australian agencies responsible for international education and training, in particular,
Australian Education International;
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National Guidelines on
Cross-Sector Qualification Linkages

These National Guidelines were developed jointly by the Australian Vice-Chancellors’
Committee and the Australian National Training Authority in 2002, and approved by
the AQF Advisory Board to replace the 1995 AQF guidelines on articulation and credit
transfer. In 2004 the National Guidelines were expanded to include the schools sector.
Please also refer to the MCEETYA Good Practice Principles for Credit Transfer
and Articulation from VET to Higher Education and the MCEETYA Principles
for Good Practice Information Provision on Credit Transfer and Articulation
from VET to Higher Education, which complement the AQF National Guidelines
on Cross-Sector Qualification Linkages and the AQF National Principles
and Operational Guidelines for Recognition of Prior Learning (RPL).

1.

Preamble

An important aspect of the Australian Qualifications Framework (AQF) is the development
of closer connections between secondary education, vocational education and training
(VET) and higher education. The development of structured arrangements to link
qualifications across the sectors represents a key process in building closer intersectoral
relationships.
Qualifications linkages enable individual learners to move from one qualification to
another in more efficient and effective learning pathways. Qualification linkages are
essential working tools for the operation of a meaningful and dynamic AQF. Qualification
linkages also provide a mechanism for creating a more open, accessible and relevant postcompulsory education system and a vehicle for implementing lifelong learning.
The term ‘cross-sector qualification linkage’ is used deliberately to identify the scope of
the National Guidelines as any formal connection between qualifications issued within
secondary education, VET and higher education. These connections may be based on
articulation and credit transfer arrangements, but may also extend to newer models of
integrated cross-sector qualification linkages.
The National Guidelines support a diversity of organisational models for forging links
from individual partnerships between institutions to statewide secondary education/VET
arrangements, to VET partnerships with individual higher education institutions,
to consortia models and national arrangements between Industry Skills Councils and
partner universities.
The National Guidelines have been developed with particular attention to reforms in the
VET sector involving the introduction of Training Packages and the Australian Quality
Training Framework.
These National Guidelines relate to the formal linkages between qualifications
across sectors.
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2.

Objectives of the Policy Guidelines

These National Guidelines have been developed to provide the organisations involved in
determining structured cross-sector qualification linkages with a framework to guide and
facilitate these arrangements.
The National Guidelines are also designed to provide students and other interested
individuals and organisations with information about these processes, to assist general
understanding and to clarify pathways and outcomes.
The National Guidelines are based on the acceptance of, and support for, a diverse set of
arrangements and models for linking qualifications across the sectors. Different models
have different strengths and reflect differing needs and contexts. The intent is to encourage
a diversity of approach.
Specific Objectives of the National Guidelines
These National Guidelines have been developed to:

•

provide advice at the national level on developing cross-sector linkages between
qualifications;

•

assist organisations involved in developing structured cross-sector qualification
linkages by identifying key processes, models and approaches;

•

promote the continuing development of diverse structured cross-sector qualification
linkages by organisations;

•

facilitate the establishment of diverse educational and training pathways for
individuals participating in secondary and tertiary education; and

•

give effect to lifelong learning.

3.

General Principles

3.1 The AQF provides an agreed framework for designing, developing and issuing
recognised qualifications within Australia and for supporting linkages between these
qualifications.
3.2 Individual qualifications set benchmarks for establishing linkages across the AQF.
In higher education, individual universities determine content of qualifications and
accredit their own courses, and other approved higher education institutions submit
their own courses for accreditation by the States and Territories. In VET, qualifications
are based on competencies and established through industry-defined Training
Packages and/or through accredited courses developed by State Accreditation
Authorities, Registered Training Organisations and other bodies.
3.3 In secondary education the statutory authorities establish the requirements and
standards of the Senior Secondary Certificate of Education (SSCE).
3.4 Cross-sector qualification linkages are critical to the achievement of a more efficient,
open, integrated and relevant education system that can meet the challenge of
rapidly changing needs and priorities for knowledge and skill development, including
continuous skilling and lifelong learning.
3.5 In addition to providing more efficient pathways between qualifications, cross-sector
linkages should seek to add value to the learning outcomes for students through
development of different approaches to qualification structures.

84

AQF Implementation Handbook 2007

3.6 Cross-sector linkages can be established between any of the qualification titles in the
AQF, not only between proximate qualifications such as the Advanced Diploma and
Bachelor Degree, or the SSCE and VET Certificates, and can take a variety of forms
including sequential and concurrent studies. Appropriate care is to be exercised to
avoid combinations of qualifications that are not justified.
3.7 Qualification linkages may be focused on various learning pathways such as VET
to higher education, higher education to VET, secondary education to VET, VET to
secondary education, secondary education to higher education, or any of these
combinations.
3.8 Qualification linkages should incorporate admission arrangements in a transparent
way, as part of the agreed arrangements.
3.9 Where appropriate and relevant, linkages between qualifications should identify
credit relationships between one qualification and another. Not all qualification
linkages will involve granting credit for previous qualifications.
3.10 Where credit arrangements are established through a structured qualification linkage,
the credit should be awarded to individuals who have evidence of achievement
without the need for further assessment or demonstration of the relevant knowledge/
skills.
3.11 The formal agreement of a qualification linkage is determined by the organisation
issuing the end-point award.
3.12 Credit should not be conditional on the students being required to undertake
additional courses equivalent to the workload value of the credit awarded.
3.13 The decision to develop qualification linkages is a matter for individual authorised
organisations to determine in collaboration with each other.
3.14 Information about qualification linkages should be widely disseminated to students
as part of enrolment information.

4.

Operational Advice

Developing Linkages between Qualifications

•
•
•
•
•

The bodies authorised to develop and/or issue AQF qualifications should consider
the development of cross-sector qualification linkages as part of their responsibilities
under the AQF.
Linkages should define transparent and coherent relationships between the
qualifications.
Linkages will generally be developed between qualifications involving the same,
similar or complementary specialisations/fields of study.
Arrangements reflecting linkages between general and specialised qualifications may
also be developed, where appropriate.
Linkages should reflect and recognise different education and training pathways for
achievement.

Processes for Developing Qualification Linkages

•

Structured linkages can be established through a number of processes. These
include:
– articulation of existing awards
– credit transfer between components of existing awards
– integrated dual-sector sequential awards
– integrated dual sector-concurrent programs
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•

•
•

Each of these processes is suited to different purposes and circumstances.
Integrated dual-sector awards provide for linkages to be considered as part of the
qualification development process. Articulation provides a sequential pathway
between qualifications while credit transfer provides a means of linking individual
components of existing awards.
Where credit transfer is applied, consideration needs to be given as to whether full
or partial credit transfer is granted. This will depend on the currency of the learning
and the relationship between the subjects or units or learning outcomes in one
qualification with those in another qualification.
In a dual-sector award, credit arrangements should be identified as part of the agreed
structure of the award.

Basis of Determining the Qualification Linkage

•
•

Linkages are generally based on a content or outcome relationship in which parts of
one qualification are recognised as having equivalence with, or are integrated into,
another qualification.
Some linkages may also be based on acceptance of agreed relativities between
different qualifications in the AQF. These linkages may also involve content or
outcomes interrelationships.

Content and Outcomes Equivalence

•
•

•
•

Linkages that are determined through a content or outcome relationship are
established primarily through identification and assessment of same, similar or
complementary knowledge and skill requirements across the linked qualifications.
The basis used to establish the content and outcome linkage between VET and higher
education is the relevant components of the Training Package, and/or accredited
course curriculum (in qualifications recognised outside Training Packages), which
are related to, and assessed against, the learning objectives and/or subject/unit
descriptions of the relevant higher education qualifications.
The basis used to establish linkages between secondary education and VET is the
outcomes of secondary courses and the relevant units of the Training Package, and/or
units or modules of an accredited VET course.
The basis used to establish linkages between secondary education and higher
education is the outcomes of the courses of study and the learning objectives and/or
subject/unit descriptors of the relevant higher education qualification.

Linkages Using Training Package Qualifications

•

•
•
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In Training Package derived qualifications, competencies should be used as the
instruments to identify content and outcome equivalences with secondary education
and/or higher education qualifications. Training Package Support Materials, including
the learning strategies and assessment materials, can also be used as additional tools
to identify the linkage, where these materials will more clearly assist in identifying
the relationships between qualifications from different sectors.
Where competencies are used directly as the linkage instrument, the whole content
of the competency needs to be considered to ensure all knowledge and skills relevant
to the linkage have been identified. A key aspect of the competency to be considered
is the Evidence Guide.
Where learning strategies are used as an additional instrument, the relationship
between these materials and the competencies that define the qualification in the
Training Package needs to be clearly evident.
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Linkages Using Accredited Courses
Where the qualifications in VET are based on accredited courses, a content linkage should
be determined by comparing units or modules of the VET course against the subject
content or outcomes of the secondary education/higher education courses.
Linkages Based on Agreed Relativities between Qualifications

•
•

Linkages that incorporate an agreed connection and credit value between awards are
suited to articulation and dual qualification arrangements that establish a sequential
or concurrent pathway, particularly between Diploma level qualifications and
Bachelor Degrees, and between SSCE and VET Certificates.
These linkages are usually predicted on an accepted equivalence in content or in
learning outcomes across a similar field or discipline between linked awards.

Guide to Credit Levels

•

•

The following linkage relationships are identified as a guide in developing articulation
arrangements and dual award qualifications in the same fields between Diploma
and Bachelor qualifications. Depending on the particular nature of the awards being
linked actual credit levels may be greater or less than the recommended level:*
– 50% credit for an Advanced Diploma when linked to a three-year Bachelor Degree
– 37.5% credit for an Advanced Diploma when linked to a four-year Bachelor
Degree
– 33% credit for a Diploma when linked to a three-year Bachelor Degree
– 25% credit for a Diploma when linked to a four-year Bachelor Degree
In most instances students may be granted up to 40% credit towards the
requirements for the award of the SSCE in jurisdictions where these are specified.
Depending on the particular circumstance, the credit levels may be greater or less
than the recommended level.

Application of the Linkage

•
•
•

The specific organisation(s) involved in the linkage process will determine which
process to use in determining the linkage.
It is accepted that differing credit outcomes may be established to reflect differing
requirements of individual awards.
Linkages only have application between the agreed parties.

Responsibility for Developing Qualification Linkages

•

•

Responsibility for developing qualification linkages between VET and higher
education and higher education and VET is the responsibility of the universities and
other approved higher education providers in partnership with:
– Individual Registered Training Organisations
– Training Package Developers
– State Accreditation Authorities
Responsibility for developing qualification linkages between secondary education and
VET involves a partnership between senior secondary statutory authorities and one
or more of the following:
– Individual Registered Training Organisations
– Training Package Developers
– State VET Accreditation Authorities

* The recommended levels of credit may be reviewed in the future following monitoring and analysis of the
actual levels of credit granted.
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•

Responsibility for developing qualification linkages between secondary education and
higher education is the responsibility of the statutory authority in partnership with
the universities.

Responsibility for Endorsement and Maintenance

•
•
•

The formal endorsement of a linkage should be given by the institution/authority
responsible for issuing the destination qualification.
Maintenance of the linkage is the responsibility of the partnership organisations.
A Training Package Endorsement and/or Review and/or course accreditation in VET
or a restructuring of the higher education qualification or the SSCE is the catalyst for
review of the linkage arrangements.

Credit Outcomes

•
•

Where credit is the outcome of the formal linkage, it is standardised, that is the
quantum credit is predetermined as part of the linkage process.
The quantum of standardised credit in qualification linkages will vary with each
linkage and is dependent upon the level of agreed overlap and equivalence and the
agreed relationships between awards.

Factors Impacting on Credit

•
•

•

Credit should not be conditional on students meeting other substituted requirements
in order to make up a ‘normal load’.
Individuals who have completed part of the relevant previous award may be entitled
to receive credit for the specific components they have achieved. Restraints on credit
may be employed where there is a significant time lapse between achievement of
the qualification/part qualification and an application for credit in the destination
qualification.
Full credit might not be possible for a linkage depending on the field or area, or the
relationship between one qualification and the other.

Forms of Credit

•

•
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Credit can be granted in different forms. These include specialised credit, unspecified
credit and block credit. The form of credit will depend on the circumstances and
context. Variables may include:
– the linkage process
– the qualifications being linked
– the fields or areas
– the competencies or learning outcomes.
As a general guide:
– Specified credit is most relevant to credit transfer based linkages based on specific
content linkages, for example Module Y in VET is equivalent to Unit X in higher
education.
– Specified credit is also the most appropriate form for incomplete qualifications.
– Unspecified credit is most appropriate to articulation arrangements based on
agreed relative value of awards being linked and/or linkages between generic
qualifications.
– Unspecified credit taken as a block is most appropriate in dual and nested awards.
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Provision of Information to Individuals

•
•
•
•

Organisations involved in establishing structured qualification linkages, with
or without credit, should disseminate information on their arrangements via
handbooks, websites and through State/Territory Admissions Centres.
Information about linkages should include advice that indicates that the existence
of a pathway/linkage between qualifications does not imply automatic entry into the
destination qualification. However, if admission is part of the agreement, this should
be clearly stated.
Information on linkages should clearly indicate, where appropriate, whether the
meeting of additional requirements (such as bridging courses) designed to provide
prerequisite knowledge or skills not included in the original qualification is a
condition of the pathway/linkage.
Information about linkages which involve the applicant incurring costs should
indicate whether, and in what form, such costs will be recovered.

Appeal Mechanisms

•
•

An effective means of appeal should be established in each institution in relation
to credit transfer/articulation decisions. In the VET sector, AQTF 2007 Essential
Standards for Registration Standard 2.6 requires that complaints and appeals are
addressed efficiently and effectively.
Appeals against decisions are able to be lodged in accordance with the appeal
procedures of the relevant organisations.
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Recognition of Prior Learning:
National Principles and Operational Guidelines
for Recognition of Prior Learning (RPL)

1.

Preamble

Recognition of prior learning (RPL) may be defined in a number of ways, some
more expansive than others. All definitions, however, include the key notion that
RPL involves the assessment of previously unrecognised skills and knowledge that
an individual has achieved outside the formal education and training system. RPL
assesses this unrecognised learning against the requirements of the qualification,
in respect of both entry requirements and the outcomes to be achieved. By
removing the need for duplication of learning, RPL encourages an individual to
continue upgrading their skills and knowledge, through structured education and
training, towards formal qualifications and improved employment outcomes.
The Australian Qualifications Framework (AQF) sets out the qualification standards
upon which RPL ultimately relies for its credibility. Under the AQF, each qualification
Guideline provides for an RPL pathway as an ‘alternative’ or ‘non-institutional’
access point or source of credit. This keeps the system of qualifications open
to recognition of the value of learning achieved outside the formal system, as
part of everyday living in a continuum of learning throughout one’s life.
With the introduction of the AQF in 1995, the AQF Advisory Board commenced the
development of ‘readily available, transparent and consistent RPL policy and procedures’
within and across each of the schools, vocational education and training, and higher
education sectors. In 1997 the Ministerial Council on Education, Employment, Training and
Youth Affairs gave the support of the jurisdictions to this policy objective, together with
recommendations on monitoring key indicators, such as parity of esteem for qualifications
gained through (or partly through) RPL assessment, RPL funding arrangements which
maximise savings for the taxpayer, and widely accessible models of good RPL practice.
The National Principles and Operational Guidelines for Recognition of Prior Learning
(RPL) represent the progression of these Ministerial objectives into a set of national
cross-sector guidelines to support implementation of RPL as an important element of
Australian education and training. They have been derived from intensive consultations
with all the interested parties in the period 2002–03. The National Principles and
Guidelines are not prescriptive in intent but, acknowledging the wide diversity of RPL
policy and practice, seek to encourage national consistency through sharing and
facilitating good practice across sectors and jurisdictions. The National Principles and
Operational Guidelines for Recognition of Prior Learning (RPL) complement the National
Guidelines on Cross-Sector Qualification Linkages (2002) which provide guidance on credit
transfer and articulation agreements and arrangements within and between sectors.
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2.

Principles

2.1 The AQF provides an agreed framework for designing, developing and issuing
recognised qualifications within Australia.
2.2 The AQF supports the development of pathways between qualifications based on
access and credits that may consist of, or may include, RPL.
2.3 RPL is critical to the development of an open, accessible, inclusive, integrated and
relevant post-compulsory education and training system, and is the key foundation
for lifelong learning policies that encourage individuals to participate in learning
pathways that include formal, non-formal and informal learning.
2.4 There is no one RPL model that is suitable for all qualifications and all situations.
In particular, different sectors give rise to different models. The model of RPL that
is implemented must be aligned with the outcomes, goals and objectives of the
qualification.
2.5 RPL should recognise learning regardless of how, when and where it was acquired,
provided that the learning is relevant to the learning or competency outcomes in a
subject, unit module, course or qualification.
2.6 RPL will be more accessible to the individual if there is consistency in definition
across sectors.
2.7 RPL can be used for:
access into a course when the specified prerequisites based on completion of a
formal course of education and training have not been undertaken; and
the award of credit for the partial or complete fulfilment of a qualification, within
the relevant institutional or sectoral guidelines that specify the maximum amount of
credit that may be granted.
2.8 RPL processes should be timely, fair and transparent.
2.9 RPL assessment should be based on evidence, and should be equitable, culturally
inclusive, fair, flexible, valid and reliable.
2.10 RPL assessment processes should be:
of a comparable standard to those used to deliver and assess the qualification;
evidence-based, transparent and accountable; and
explicitly subject to the quality assurance processes used to ensure the standard and
integrity of assessment processes within sectors, or institutions, and be validated and
monitored in the same way other assessment processes are validated and monitored.
2.11 RPL policies, procedures and processes should be explicitly included in quality
assurance procedures within institutions to ensure that qualifications achieved
in part or full through RPL are of the same quality and have the same standing as
qualifications achieved as a consequence of formal education and training.
2.12 RPL assessment should be structured to minimise costs to the individual.
2.13 RPL decisions should be accountable, transparent, and subject to appeal and review.
2.14 RPL information and support services should be actively promoted, easy to
understand and recognise the diversity of learners.
2.15 Jurisdictions, institutions and providers should develop advice and information about
RPL for employers of students and potential students to promote RPL among those
employers; help employers understand the possible benefits to their business that
may ensue through implementing RPL; and encourage employers to support staff in
undertaking RPL.

•
•

•
•
•
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2.16 Jurisdictions, institutions and providers should include RPL in access strategies for
disadvantaged learners who are not in the work force, or are marginally attached to
the work force, and who are not engaged with studying or training.
2.17 Funding models should not impede the implementation of RPL.

3.

Objectives of the Policy Principles and Operational Guidelines

These principles and operational guidelines have been developed to provide
advice at the national level about RPL, and to guide the four sectors of
post-compulsory secondary education and training (senior secondary, adult
and community education, vocational education and training, and higher
education) to develop RPL policies and procedures that ensure:
opportunities for Australians to have their non-formal and informal
learning recognised and counted towards a qualification;
diverse and inclusive pathways to lifelong learning;
consistency in the principles used in implementing RPL
within sectors and between sectors; and
the quality, integrity and standing of Australian qualifications.
The principles and guidelines have also been developed to provide
information to individuals and organisations about:
how RPL is defined;
the principles and processes used by institutions to implement RPL; and
how to promote greater awareness and understanding of RPL and how it can be used.

•
•
•
•
•
•
•
4.

Definition

4.1 RPL and Credit Transfer
Although RPL and credit transfer are related, and the boundaries between them are often
blurred, they are distinguished as alternative pathways to an AQF qualification. They are
distinguished by the way they relate to learning achieved through formal education and
training (credit transfer) and learning achieved outside the formal education and training
system (RPL).
RPL is an assessment process that assesses the individual’s non-formal and informal
learning to determine the extent to which that individual has achieved the required
learning outcomes, competency outcomes, or standards for entry to, and/or partial or total
completion of, a qualification.
Credit transfer assesses the initial course or subject that the individual is using to claim
access to, or the award of credit in, the destination course to determine the extent to
which it is equivalent to the required learning outcomes, competency outcomes, or
standards in a qualification. This may include credit transfer based on formal learning that
is outside the AQF framework.
4.2 How RPL is Used and Assessed
The key distinguishing characteristic is that it is the student who is assessed in the case
of RPL, and the course or subject in the case of credit transfer. In credit transfer the
judgement is about the learning program, outcomes and assessment in the initial course
or subject.
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Both credit transfer and RPL are learning pathways that can be used in two ways:

•

•

as alternative mechanisms for access to a course or qualification. A student may
gain entry to a course or qualification using credit transfer or RPL as an alternative
to having undertaken and completed the prerequisites for entry based on formal
education and training. An example of this is a student who obtains a place in a
degree program in a university using RPL (based on life or work experience) or credit
transfer (based on having completed an alternative course at an equivalent level)
when they have not completed the senior school certificate; and/or
for the award of credit in a course or qualification, leading to the partial or full
completion of the requirements for that course or qualification.

In order to recognise prior learning it is necessary to:

•
•

compare the informal or non-formal learning the individual has achieved against the
learning outcomes or performance criteria of the course or qualification for which
the student is using as a basis for seeking entry or the award of credit; and
determine appropriate evidence to support the claim of prior learning.

The processes used to assess RPL applications may take several (not mutually exclusive)
forms, for example:

•
•
•
•
•
•
•
5.

Participation in exactly the same or modified versions of the assessment the student
would be required to complete as part of the full course.
Assessment based on a portfolio of evidence.
Direct observation of demonstration of skill or competence.
Reflective papers, journals or portfolios that relate past learning to the learning or
competency outcomes of the current course or qualification.
Provision of examples of the student’s work drawn from the workplace, social,
community or other setting in which the student applies their learning, skill or
competence.
Testimonials of learning, skill or competence.
Combinations of any of the above.

Operational Guidelines

5.1 Development of Institutional RPL Policies
The bodies authorised to develop and/or issue AQF qualifications should consider the
development of RPL policies as part of their responsibilities under the AQF. The sectors
differ in the extent to which RPL can be used for the partial or complete fulfilment of the
requirements of a qualification. For example:
RPL can be used for access and for the award of credit in a higher education course
leading to an AQF qualification, but it is not normally possible to gain an entire
higher education qualification using RPL.
RPL can be used for access and for the partial or complete fulfilment of the
requirements of a qualification in the vocational education and training (VET) sectors
and the adult and community education (ACE) sectors, and for VET accredited
qualifications in the ACE and senior secondary school sectors. VET accredited
qualifications are required to make RPL available to all students in compliance with
the Australian Quality Training Framework.
RPL can be used for access and for the award of credit in many of the senior
secondary school certificates (particularly for the VET components), but cannot
normally be used to gain the entire school certificate.

•
•

•
94
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5.2 RPL Models
All providers and institutions within each sector should develop and maintain quality
assured procedures that promote RPL to the individual/learner. This may be in the form of:

•
•
•
•
•
•
•
•

Information and advice to students about which subjects, modules, competencies,
courses and qualifications for which RPL can be used to establish access and
exemptions.
Information for students about how to apply for RPL, who to contact for further
information concerning the process, who to contact for support in preparing their
application, and information about time lines, appeals processes and fees.
An outline of the learning competency outcomes against which students will be
assessed.
Advice to students as to the nature of the RPL assessment process, the kind of
evidence that can be used, the forms in which it can be presented, and, where
appropriate, a guide as to what is considered sufficient and valid evidence.
Administrative processes for receiving RPL applications, administering assessment,
recording results, advising students of the outcome, and administering appeals
processes.
Designation of responsibilities and accountabilities for undertaking RPL assessments,
and a statement of the qualifications and skills assessors are expected to possess.
An outline of the different assessment processes that may be used.
An outline of the way in which RPL policies, processes and assessments are quality
assured.

5.3 RPL Processes

•
•
•

Processes should ensure that, where possible, the student is able to complete the
qualification in less time.
Processes should include and clearly label academic and administrative
responsibilities and accountabilities, and these should be widely publicised in
information about RPL.
Processes should be timely, and, where possible, decisions made prior to the subject
commencement of the course, subject or unit for which RPL is being claimed.

5.4 Assessment Processes

•

•

RPL processes and procedures may consist of the following stages:
– establishing the purpose of the assessment;
– identifying the evidence required;
– using appropriate evidence-gathering methods;
– interpreting the evidence and making a judgement;
– recording the outcome; and
– reporting to key stakeholders.
Assessment methods should accommodate literacy levels, cultural background and
experiences of students. Assessment methods should provide for a range of ways for
students to demonstrate that they have met the required outcomes. RPL assessment
processes should not be proxy for assessment of skills such as literacy, except where
these are intrinsic to the learning or competency outcomes in the subject, unit,
module, course or qualification.
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•
•
•

Students should be provided with advice about the assessment processes and the
sort of evidence the institution will consider in assessing their RPL application.
Students should be provided with sufficient information to enable them to prepare
their evidence to the standard required for the RPL assessment process.
As with all assessment, RPL assessment should be undertaken by academic or
teaching staff with expertise in the subject, content or skills area, as well as
knowledge of, and expertise in, RPL policies and procedures.
RPL assessment processes should be comparable to other assessment processes
used to assess whether the learning or competency outcomes in a subject, module,
unit, course or qualification have been met.

5.5 Forms of Credit

•
•

•
•

RPL may be used for access into a course when the specified prerequisites based
on completion of a formal course of education have not been undertaken, or where
other access mechanisms are not applicable or appropriate.
The award of credit in a course as the result of a successful RPL application may
include:
– specified credit for designated subjects, modules, units or competencies;
– unspecified credit, resulting in the student being required to complete fewer
subjects, modules or competencies (for example, by exempting a student from
undertaking elective units);
– block credit, resulting in exemption from the requirement to undertake a block
component of a course (for example, first semester of first year); and
– exemptions or advanced standing. This involves exempting a student from
preparatory subjects, units, modules or competencies in the early stages of
the course or qualification, while still requiring them to undertake the same
number of subjects, units, modules or competencies as they would be required
to complete if they had not been granted the extension. This usually involves
substituting the exempted subjects, units, modules or competencies with others.
Credit may be awarded on the basis of a combination of credit transfer plus an
individual RPL assessment for additional non-formal or informal learning.
Once a student has been awarded credit on the basis of RPL, subsequent credit
transfer based on these learning outcomes should not include revisiting the RPL
assessment, but should be based on credit transfer agreements, articulation
arrangements or other agreements between institutions.

5.6 Quality Assurance

•
•
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RPL policies, procedures and processes and assessment outcomes should be
explicitly included in sectoral or institutional quality assurance mechanisms.
Clear and transparent quality assurance mechanisms are essential for ensuring
that one sector has confidence in the RPL decisions made by another sector. These
arrangements should be included in negotiations between providers within and
across sectors about credit transfer, articulation and other arrangements to link
qualifications.
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5.7 Support for Learners

•
•

RPL should be offered prior to, or at enrolment, and be available at other times in the
student’s enrolment in a qualification. Where necessary, support should be available
to students to learn the skills needed to gain RPL, in either a formal group, or an
informal setting.
Support should be offered to students to ensure they engage in appropriate learning
pathways as a consequence of their RPL process. In some sectors, this may include
advice about ‘gap’ training or education that may be necessary to meet the full
requirements of the qualification. It may also include advice as to learning pathways
that are available to them and how to access those pathways.

5.8 Advice and Information

•
•
•
•

Institutions and other relevant bodies in each of the sectors should promote their
RPL policies, and include information about whether RPL is offered, as well as the
qualifications, courses, subjects, units, modules and competencies in which it is
offered.
Information should be provided about the processes, time lines, appeal mechanisms,
who to contact for more information, and where to go for support.
Information should be made available via institutional, faculty and school websites,
in promotional material and advertising in handbooks and through the State and
Territory Tertiary Admissions Centres.
Information should be written in clear accessible language, and should take into
account the literacy skills, cultural background, and educational background and
experiences of students and potential students.

5.9 Fees and Funding

•

•

Policies and procedures implemented by jurisdictions and institutions to improve
cost efficiency and remove financial disincentives in the implementation of RPL
may include:
– working with groups of students from industries, enterprises
or occupational areas to achieve economies of scale;
– fee charges no higher than students would normally be required to pay
if they were undertaking formal study towards the qualification;
– incorporating RPL duties into workloads for teaching and administrative staff; and
– funding specific RPL subjects or modules to assist students who are preparing
RPL applications, which can then be credited towards the qualification.
Institutional policy frameworks and strategies to implement RPL
should be developed to encourage implementation of internal funding
arrangements and allocations to support the policy framework.

5.10 Appeal Mechanisms

•
•
•

An effective means of appeal should be established in
each institution in relation to RPL decisions.
Processes should be fair, transparent, accountable and subject to appeal.
Information about appeal mechanisms should be provided at
the commencement of RPL procedures and made available
throughout a student’s enrolment in a qualification.
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Appendix: Vocational Education and
Training Reference Documents

•
•
•

Essential Standards for Registration
Standards for State and Territory Registering Bodies
Users Guide to the Essential Standards for Registration

The full suite of AQTF 2007 reference documents may be obtained from:
http://www.training.com.au/aqtf2007
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